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EDITORIAL

With the increasing constant change in our modern society- whether of a political, economic,

environmental, technical, social, emotional or spiritual nature- there is every indication that

learning needs to become lifelong learning. If knowledge, skills and learning abilities are not

renewed, the capacity of individuals are by extension, of communities or nations to adapt to a

new environment will be considerably reduced. To renew knowledge, skills and learning abilities

we need research in various fields. The Journal of Advanced Studies in Education and

Management gives a platform to the researchers, scholars and authors to contribute in the

field of research through their research papers.

The present issue of research journal contains sixteen research papers and one book

review, having different variables like ICT implication in class, women empowerment, child

labour, mental health, home and school environment, moral values, healthy lifestyle, emotional

and spiritual intelligence, self- concept, occupational efficacy etc. First and ninth papers of

this fourth issue of journal throw light on ‘Attitude of teachers towards ICT implementation in

classroom teaching learning process’ and ‘Comparative effect of computer based collaborative

and individualistic learning on reasoning ability in science’ respectively. Second and tenth

papers deal with various studies on women like ‘A study on women empowerment among

women college teachers in Bathinda’ and ‘Effect of training program on maximum strength

and strength endurance of females’ respectively.  Paper third is ‘A analytic study of mental

health through emotional intelligence’. Paper fourth and eleventh highlight the different issues

related with children like ‘Enrolement and retention of weaker section children at primary

level’ and ‘A study of working conditions of child labour in Bathinda district’ respectively.

Paper fifth and eighth depicts the studies on teacher educators i.e. ‘A study of relationship

between spiritual intelligence and personality of teacher educators’ and ‘Occupational self

efficacy of teacher educators in relation to their teacher values’ respectively. In paper sixth

‘Impact of television advertisements on food habits of school students’ is highlighted. Paper

seventh and twelfth has one common variable of home environment i.e. ‘Self–concept of

adolescents in relation to home environment’ and ‘Home environment and academic achievement

of senior secondary school students’ respectively. Paper thirteenth is a research paper on

‘Marriage a major theme to the poetry of contemporary Indian women writers’. Paper fourteenth,

fifteenth  and sixteenth indicate different studies related to adolescents  which are ‘Moral

values among school going rural adolescents: an explorative study’; ‘A comparative study of

healthy lifestyle between adolescent boys and girls’ and ‘Cognitive style of adolescents in relation
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to school environment’ respectively. Book review is on ‘Marketing, an innovative approach to

learning and teaching: A south Asian perspective’.

I would like to thank all the authors, researchers, scholars and colleagues for their

contribution and cooperation for making this journal a great success. We always rely on the

integrity, strength, honesty and ability of our authors. We also look forward to continue this

relationship and receiving your suggestions and ideas for making JASEM more valuable for

our research community.

Dr. Sonu Grewal

Principal

Bhutta College of Education, Bhutta,

Ludhiana



Attitude of Teachers Towards ICT Implementation in

Classroom Teaching Learning Process

Alex George*

ABSTRACT

Education has always been considered as the most crucial developmental process which determines

the destiny of any nation. Modern society can only survive with an education system, which is being

updated every day. In the whole process of making education more meaningful by improving its quality

to make it more accessible for students, the one thing that matters is the teacher as the teacher is the

heart of the school system. Great men of old times went through the hands of great teachers. Twenty first

century is the age of learner centered education. It calls for teacher-learner partnership. Teachers are

no more information givers, but partners in learning of new technologies and agents of social change.

Information Communication and Technology (ICT) has paved its way for the above purpose. ICT just

improves the efficiency both in teaching and learning. It also increases the motivation and paves its

way for personal development. So ICT have become an inevitable part the school education system.

Computer education  has  become  the  one  of  the  basic  necessity of  school education. So it’s high

time that proper studies and remedial step should be taken to improve efficiency of these. So in the

present scenario the study of pre-requisites and requisites for the same is important.

Key words: Information and Communication Technology, Attitude

Introduction

In the 21st country, a new society is emerging where knowledge is the primary production

resource instead of capital and labour. Efficient utilization of this existing knowledge can create

comprehensive wealth of nations and also improve the quality of life. Whether a nation has

arrived at a stage of knowledge Society is judged by the way the country effectively deals with

knowledge creation and knowledge deployment in all sectors. Creation of such knowledge society

will further trigger development nationally and globally. Constraints of time and space together

with the rapid obsolescence of knowledge in some areas of science and technology have created

a huge demand for different courses from different institutions in the distance mode. There is a

need for a working digital library system that alone can, in the long run, provide the kind of
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access required for a knowledge society. Technology enhanced learning is a solution. It attempts

to exploit the rapid developments in information and communication technology. Virtual classrooms

of the future will have students from many locations taught by a team of geographically distributed

through the tele-education delivery system. To achieve the distinctive profile of India, we have

the mission of transforming India into a developed nation. Dr. Kalam identified five areas where

India has a core competence for integrated action. They are: Agriculture and food processing,

Education and health care, Information and communication technology, Reliable and quality Eclectic

power, surface transport and infrastructure for all parts of the country and Self reliance in critical

technologies. These five areas are closely inter related and progressed in a coordinated way, will

lead to food, economic, and national security.

Need and Significance of the Study

ICT stand for Information and Communication Technology is defined as a ‘diverse set of

technological tools and resources used to communicate, and to create, disseminate, store and

manage information’. These technologies include computers, the internet, broad casting

technologies and telephone. In recent years, there has been a ground swell of interest in how

computers and the internet can best be harnessed to improve the efficiency and effectiveness

of education at all levels and in both formal and non formal settings. But ICTs are more than just

these technologies; older technologies such as the telephone, radio and television, although now

given less attention, have a longer and richer history as instructional tools. For instance, radio

and television have for forty years been used for open and distance learning, although print

remains the cheapest, most accessible and therefore most dominant delivery mechanism in

developed and developing countries, if these are used at all, due to limited infrastructure and the

attend  high costs of access.

ICT’s are basically information-handling tools-a varied set of goods, applications and services

that are used to produce, store, process, distribute and exchange information. They include the

old ICT’s of radio, television, telephone and the new ICT’s of computers, satellite and wireless

technology and the internet. ICT covers all the technologies used for the handling and

communication of information and their use specifically in education.

1. Computer

2. Audio-visual system

3. Broadcast receiving systems

4. Telecommunication systems

5. Internet

6. Virtual learning centers

7. E-mail

ICT will not replace teachers. They constitute one fundamental component of education

complementing and enriching traditional educational institutions, educational delivery systems

and instructional materials. In this sense,  ICT  contributes  to  the  whole  system  of  knowledge

dispersal  and effective learning. Education is the knowledge of putting one’s potentials to maximum

use. The training of a human mind is not complete without education. Education makes a man a
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right thinker. Without education, man is though in a closed room and with all its windows open

towards the outside world. India was a knowledge force contended with in the ancient days.

This status of the country has to be restored. To quote Dr. Abdul Kalam from his Vision-2020

(1998), “A developed India by 2020 or even earlier, is not a dream. It need not even be a mere

vision in the minds of many Indians. It is a mission we can all take up and succeed.” Education

today, has a far greater responsibility than it had ever before. It has to meet the demands of a

dynamic world which changes its character every day. Contemporary education has to be more

comprehensive and compete than before. The slogan ‘Education for All’ and Education for

National and Emotional Interation’ has become popular now days.

Education is a lifelong process, therefore, anytime anywhere access to it is the need.

Information explosion is an ever increasing phenomena, so there is need to get access to this

information. Education should meet the needs of variety of learners and that is why IT is important

in meeting this need. It is requirement of the society that the individual should possess technological

literacy. We need to increase access and bring down the cost of education to meet the challenges

of illiteracy and poverty-ICT is the answer.

Operational Definitions of the Key Terms

Attitude

“Attitude is an emotional tendency organized through experience to react positively or

negatively towards psychological objects” Remmers and Gege (1955).

The attitude is a personal disposition which impels an individual to react to an object, situation

or proposition in a favorable or unfavorable way. An individual who has associated positive

effect is said to have a favourable attitude towards the object and vice versa.

ICT

ICT stands for Information and Communication Technology is defined as a diverse set of

technological tools and resources used to communicate and to create, disseminate store and

manage information. (Mathew, T.K. 2013)

Assumptions for the Study

The investigator had certain assumption regarding the study.  The assumptions are:

• In-service training programme may help the teachers to acquire the knowledge on ICT

• ICT may enhance the teaching - learning programmes effectively.

Objectives of the Study

1. To find out Attitude towards ICT implementation in the classroom of High school teachers

2. To find out the difference in the Attitude towards ICT implementation in classroom between:

(a) Male and Female

(b) Government and Aided

(c) Rural and Urban
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Hypotheses of the Study

The hypotheses set forth for the present study are

1. There exists difference in the percentage of Attitude towards ICT implementation in

the classroom of high school teachers.

2. There exists no significant difference in the ICT implementation in classroom with

respect to Male and Female teachers.

3. There exists no significant difference in the ICT implementation in classroom  with

respect to Govt. and Aided schools.

4. There exists no significant difference in the ICT implementation in classroom with

respect to Urban and Rural schools.

Methodology

The present study is based on normative survey method. The population of the study was

Government and Aided high school teachers. Stratified random sampling technique was used

for the selection of sample. The sample selection will be 200 teachers belonging to government

and aided, male and female, rural and urban.

Sample

The investigator employed stratified sampling technique for the collection of sample from

the population. The stratification was done on the basis of Stream of Study, Gender, Locality and

Type of Management.  In the present study the investigator selected a representative sample of

200 High School Teachers from the selected Government and Aided schools of Malappuram

District, Kerala.

Tools Used

Tools are data gathering instruments, on which the success of investigation depends. It

helps in collecting valid and reliable data, adequate in quantity and quality.

The tool used for the present study was Inventories on attitude towards ICT implementation

in classroom prepared by the investigator himself.

Statistical Procedure

The investigator selected the following Descriptive statistical techniques for the analysis

and interpretation of the present study:

• Mean,

• Standard Deviations,

• Frequency Distribution, and

•  Bar graph.

Limitations of the Study

Even though investigator has conducted study carefully, one can find out certain limitations.

• The study is limited only to High school Teachers in Malappuram District.
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• The study did not take in account the whole population but only a sample.

• Due to time limit only one district was taken for the study. Only two hundred High

School Teachers were taken for study.

• The investigator couldn’t include all the components of the two variables.

• The investigator could choose only the school which follow state syllabus.

• Unaided school teachers were not considered for the present study. The tools were not

standardized.

In spite of these limitations a sincere attempt has been made to study the salient aspects of

problem in detail as good as possible.

Analysis and Interpretation

Hypothesis 1: There exists difference in the percentage of Attitude towards ICT

implementation in the classroom of high school teachers.

The investigator classifies the whole sample in the classes by using the scores obtained on

the tool titled ‘Inventories on Attitude towards ICT implementation in classroom’ for teachers.

Based on the percentage obtained by the tool, the investigator classifies the whole sample into

three categories. High attitude (>M+1ó), moderate attitude (between M+1ó and M-1ó) and low

attitude (<M-1ó). The classification of the sample is given in the table 1 :

Table 1: Classification of Teachers on the Basis of percentage of Attitude towards ICT Implementation in

Classroom

Level Range Frequency Percentage % 

High <M+1σ  <33.28 36 18 

Moderate Between M+1 σ and M-1σ 130 65 

Low >M-1σ >16.26 34 17 

Total  200 100 

From table 1 the investigator observes that 36 teachers scored above 33.28.  They constitute

18% of the total sample. They have high attitude. There are 34 teachers scored below 16.26

constituting 17 of the total sample. There are 130 teachers lie between 33.28 and 16.26. They

have moderate attitude. So the majority of the teachers (65%) have moderate attitude.

Hypothesis 2: There exists no significant difference in the ICT implementation in

classroom   with respect to Male and Female teachers.

The investigator formulates the objective of the presented study as ‘To find out the difference

between the means of the scores on Attitude towards ICT implementation among male and

female teachers’. For the analysis of data the investigator formulates the null hypothesis as

‘there exist no significant difference between the Means of the scores on Attitude towards ICT

implementation in classroom with respect to male and female teachers’.

In order to analyze the null hypothesis the investigator uses two tailed t- test for the large

independent sample. The value of ‘t’ was set as 2.58 at .01 level of significance and also 1.96 at .05
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level of significance with degree of freedom 198 (N=200). The result is presented in the table 2.

Table 2: Comparison of the scores of Attitude towards ICT Implementation in Classroom with respect to

Male and Female Teachers

Variable Gender No. Mean SD t value df Significance 
 ICT 

Implementation 

in classrooms  

Male 100 25.68 9.30  

1.52 
 

198 
Not significant at 

.05 level 
Female 100 2.85 7.52 

From table 2, the investigator observes that obtained t- value 1.52 is less than the tabled

value 1.96 at .05 level of significance with degrees of freedom 198.  In  the  view  of  this  the  null

hypothesis  ‘there  exist  no significant difference between the means of the scores on Attitude

towards ICT Implementation in classroom of  Male and Female teachers

Hypothesis 3: There exists no significant difference in the ICT implementation in

classroom   with respect to Govt. and Aided schools.

The objective of the study is ‘To find out the difference in the means of the scores on

Attitude towards ICT Implementation in classroom among teachers of Govt. and Aided schools’.

The investigator formulates a null hypothesis for the analysis of this objective. It is stated as

‘There exist no significant differences between the means of the scores on ICT  awareness

among the teachers of Government and Aided schools.’

In order to analyze the null hypothesis the investigator uses two tailed ‘t’ test for the large

independent sample. The value of ‘t’ is set as 2.58 at .01 level of significance and also 1.96 at .05

level of significance with degrees of freedom 198 (N=200). The result is presented in the table

Table 3: Attitude towards ICT Implementation in classroom of Teachers with respect to Govt. and Aided

Schools

Variable Type of 

Management 

No. Mean SD t value df significance 

 ICT 

Implementation 

in classrooms  

Govt. 100 24.03 8.78  

0.223 
 

198 
Not significant at 

.05 level Aided 100 25.50 8.21 

 
Note: Not significant at .05 level

From table 3 the investigator observes that obtained t- value 0.223 is less than the tabled

value 1.96 at .05 level of significance with degrees of freedom 198.  In  the  view  of  this  the  null

hypothesis  ‘there  exist  no significant difference between the means of the scores on Attitude

towards ICT Implementation in classroom of   teachers   of   Government and Aided School

and authorities provide adequate facilities in school promoting ICT based learning.

Hypothesis 4: There exists no significant difference in the ICT implementation in

classroom   with respect to Urban and Rural schools.
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The objective of the study is ‘To find out the difference in the means of the scores on

Attitude towards ICT Implementation in classroom among teachers of Urban and Rural schools’.

The investigator formulates a null hypothesis for the analysis of this objective. It is stated as

‘There exist significant differences between the means of the scores on ICT  awareness among

the teachers of Urban and Rural schools.’

In order to analyze the null hypothesis the investigator uses two tailed ‘t’ test for the large

independent sample. The value of ‘t’ is set as 2.58 at .01 level of significance and also 1.96 at .05

level of significance with degrees of freedom 198 (N=200). The result is presented in the table 4

Table 4: Attitude towards ICT Implementation in classroom of Teachers with respect to Rural and Urban

teachers

Variable Gender No. Mean SD t value df Significance 
 ICT Implementation 

in classrooms  
Urban 100 24.04 8.02  

1.20 
 

198 
Not significant at 

.05 level Rural 100 25.49 8.96 

From table 4, the investigator observes that obtained t- value 1.20 is less than the tabled

value 1.96 at .05 level of significance with degrees of freedom 198.  In  the  view  of  this  the  null

hypothesis  ‘there  exist  no significant difference between the means of the scores on Attitude

towards ICT Implementation in classroom of   teachers   of  Urban and Rural School.

Suggestions for Further Research

The Study has opened several avenues for further research. Keeping in view the findings

of the present study, the following suggestions are made for further research work in this field.

• A study on the same variables can be conducted with a large sample from schools of

all Districts of Kerala.

• Studies can be conducted on various levels like, higher secondary and college levels.

• A study can be taken to reveal the relationship of ICT implementation in classroom

with some other variable.

• The tool in the present study namely “Attitude Scale for Involvement in in-service

training  programmes”  and  “Inventories  on  ICT implementation in  classroom”  was

not  standardized. Hence a study could be taken to standardize this tool.

Educational Implications

• The investigator had listed below a few educational implications based on the research

findings.

• The present study has its implications particularly on teachers of  primary, upper primary,

higher secondary and colleges

• The  curriculum  must  include  the  content  and  activities  that  helps  to improve ICT

awareness.

• Teachers should take classes with help of ICT.

• Authorities   and   managements should encourage   the   teachers   to   actively participate

in-service training programmes.
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• More training programmes provided to teachers for developing ICT implementation in

classroom.

• Teachers should submit a project with help of ICT in every academic year.

Conclusion

The present study is to find out the significant differences and relationship between

involvement in In-service training programmes and ICT implementation in classroom among

high school teachers with respect to Gender, Locality and Type of management. The study

reveals that most of the teachers have moderate Involvement in In-service training programmes

and moderate attitude towards ICT implementation in classroom. The study also reveals that

there is no significant difference between the means of scores of Involvement in In-service

training programmes and ICT implementation in classroom. There is no significant relationship

between Involvements in In-service training programmes ICT implementation in classroom

of high school teachers.
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Comparative Effect of Computer Based Collaborative

and Individualistic Learning on Reasoning

Ability in Science

Shelly Aggarwal* & Dr. Punam Bansal**

ABSTRACT

The present study examined the comparative effectiveness of computer based collaborative and

individualistic learning on reasoning ability in Science of secondary school students. The sample

comprised of a cluster of 70 students studying in Government Model Senior Secondary School, Sector

20, Chandigarh. Intact sections of IX grade were selected randomly for treatment. 35 students of one

section selected randomly were taught through computer based collaborative learning method and

35 students of another section selected randomly were taught by computer based individualistic

learning method. Reasoning Ability in Science (RAIS) by Joshi and Mahapatra (1994) was administered

twice as pre-test and post-test measurement instrument to measure reasoning ability of students of both

the groups. t-values were computed to determine the level of significance related to reasoning ability

and its dimensions Analogical Reasoning, Classification as Reasoning, Electrical Reasoning,

Deductive Reasoning and Inductive Reasoning. There was significant difference between the mean

gain scores on total Reasoning Ability of group taught through Computer based collaborative learning

and group taught through Computer based individualistic learning at 0.01 level. Students taught

through Computer based collaborative learning performed significantly better on the variable of

reasoning ability than the students taught through Computer based individualistic learning. The

results of present study holds implications for teachers, school authorities and curriculum framers, as

computer based collaborative methodology of teaching can be adopted for enhancing reasoning

ability among students.

Key Words: Computer based collaborative and individualistic learning, Reasoning Ability

Introduction

The importance of science and technology in today’s world is overwhelming. Science, as a

subject is universal and knows no boundaries and has been established in every field. It helps in

the development of intellectual power like power of imagination, observation and systematic
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thinking and reasoning. The reasoning ability helps the individual to get rid from superstitious

beliefs and thoughts and inculcate critical and open mindedness in them (Yore, et al. 2001).

Science provides unique training in observation and reasoning. Science students reason from

definitely ascertained facts and form clear concepts. It makes one organised and enables him to

form an objective judgment (Hofstein, et al. 2005). The teaching and learning of science to

develop reasoning ability can take place via different methods like individualistic or collaborative-

cooperative learning (Johnson, et al.2000).Collaborative learning activities allow students to provide

explanations of their understanding, which can help students elaborate and reorganize their

knowledge. Social interaction stimulates elaboration of conceptual knowledge as group mates

attempt to make themselves understood, and research demonstrates that providing elaborated

explanations improves student comprehension of concepts (Van Boxtel, et al., 2000). Independently

focusing on a goal that is not related to another student’s goal is known as individualistic learning.

This type of learning encourages self discipline because a student’s grade depends solely on the

student (Johnson & Johnson, 1999). Strong reasoning skills also aid individual in making connections

between concepts. This is implied by the studies which reveal that those individuals who are

identified with advanced reasoning skills also demonstrate greater conceptual understanding

(Daempfle, 2006). Reasoning ability in science is the mental exercise or the power of mind to

deduce inferences from premises concerning all information of sciences to argue, to examine, to

think out and to bring by rationale is called scientific reasoning (Joshi and Mahapatra,1997).

Review of Related Literature

Tudge (1992) studied the performance of student pairs on a science task, concluding that

collaboration was as likely to diminish performance as to improve it. Results from the this study

suggest that collaboration had a strong impact on student performance, with changes in reasoning

persisting for several weeks afterwards. The group of less-competent students (those using

inferior decision rules) was the only group that improved significantly on post-test. However, the

more competent students (those using superior decision rules) were the only group that declined

significantly in post-test.

Fall et al. (1997) summarized the results of a study in which 500 students in grade 10

participated in a multi-stage collaborative assessment. During the first stage, students read a

story and individually answered a few questions, interpreting salient themes from the readings.

During the second stage, half of the students were randomly selected to discuss the story in 3-

person groups for 10 minutes. The other half continued to work independently. During the third

stage, students who collaborated completed the remainder of their questions as individuals. Results

suggest that students who discussed the story improved their understanding of facts and their

interpretations.

Johnson, et al. (2000) argued that cooperative learning strategies are widely used because

they are based on theory, validated by research, and almost any teacher can find a way to use

cooperative learning methods that are consistent with personal philosophies. In a meta-analysis

of 158 studies, Johnson & Johnson reported that current research findings present evidence

regarding effectiveness of cooperative learning methods to produce positive achievement results.
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Brett (2005) in an investigation found that use of computer based social learning leads to important

use of collaborative methodologies such as group work that can have positive affect on student

approaching to their learning.

Okediji (2006) investigated the effects of cooperative and competitive learning

strategies on Students’ performance. Eighty Senior Secondary students (40 males and 40 females)

were randomly selected from the population of a Secondary Commercial School in Uyo. There

was no significant interaction effect of cooperation and competition on students performance.

Barak, et al.(2007) indicated that school or teaching should include not only the creating of

student’s knowledge capabilities but also the abilities of thinking, reasoning, making independent

decision and problem solving ability.

Schmitt and Fisher (2009) estimated that reasoning skills can be taught and developed not

just in animals but also in human beings that in human ability to represent and reason about

objects and relation between anything depend on common sense, query answering, planning,

diagnosis any problem and its solution.

Oloyede (2012) studied the relative effectiveness of three classroom interaction strategies

which are known to affect students’ learning outcomes. The findings showed that the students’

learning outcomes were better by adopting the cooperative and competitive strategies than by

both individualistic and conventional strategies.

Literature review revealed results both in favour (Johnson et al. 2000, Brett 2005, Oloyede,

2012) as well as against (Tudge 1992, Okediji 2006) the positive effect of collaborative learning.

Besides studies on computer based learning were scanty. Therefore inconclusiveness of research

studies led researchers to further experimentally prove comparative effectiveness of Computer

based collaborative and both individualistic learning.

Objectives of the Study

To study the comparative effect of Computer based collaborative and individualistic learning

on Reasoning ability in Science and its various dimensions viz. Analogical reasoning, Classification

as reasoning, Eclectic reasoning, Deductive and Inductive reasoning among secondary school

students.

Hypotheses

1. There exists no significant difference in mean gain scores of Reasoning Ability in Science

of the group taught through computer based collaborative learning and the group taught

through computer based individualistic learning.

2. There exists no significant  difference in mean gain scores of Analogical Reasoning  in

Science of the group taught through computer based collaborative learning and the group

taught through computer based individualistic learning

3. There exists no significant difference in mean gain scores of Classification as  Reasoning in

Science of the group taught through computer based collaborative learning and the group

taught through computer based individualistic learning.

4. There exists no significant difference in mean gain scores of Eclectic Reasoning of the
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group taught through computer based collaborative learning and the group taught through

computer based individualistic learning

5. There exists no significant difference in mean gain scores of Deductive Reasoning   of the

group taught through computer based collaborative learning and the group taught through

computer based individualistic learning.

6. There exists no significant difference in mean gain scores of Inductive Reasoning   of the

group taught through computer based collaborative learning and the group taught through

computer based individualistic learning.

Design of the Study

Pre-test and post-test experimental design was followed in the study to assess the

comparative effectiveness of computer based collaborative and individualistic learning  on

reasoning ability in Science.

Sample of the Study

A sample of 70(35 males and 35 females) students participated in this investigation. The

subjects were class IX students studying in Government Model Senior Secondary School, Sector

20-D, Chandigarh. Sections were selected randomly for treatment. Further 35 students of one

section selected randomly were taught by through computer based collaborative learning method

and 35 students of the another section selected randomly were taught by computer based

individualistic learning method.

Tools used

1. Reasoning Ability in Science (RAIS) by Joshi and Mahapatra (1994)

2. Lesson plans for computer based collaborative and individualistic learning based on 9thclass

science syllabus (prepared and validated by investigators)

Procedure

The study was conducted on 70 students of Government Senior Secondary School, Sector

20-D, Chandigarh. The data from the selected sample was collected by the investigator after

taking due permission from the principal of the school. For data collection following steps were

followed:

Step – 1 Pre-test on interest in science and reasoning ability was administered on the

students of both the Groups i.e. taught through computer based collaborative learning method

and the Group taught through computer based individualistic learning method. Matching of groups

was done by calculating mean, standard deviation and t-values for the pre test mean scores on

reasoning ability and its dimensions.

Step – 2 Teaching Session: At this stage, computer based collaborative learning method

was applied to one group, on the  topics taken from C.B.S.E affiliated syllabus of science textbook

for Class IX. At the same time the other group was taught with help of computer based

individualistic learning method on the same topic with the help of power point presentations.

Step – 3 Post-test on Reasoning Ability in Science was administered on   the Group  taught
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through computer based collaborative learning method and the other  Group  taught through

computer based individualistic learning method.

Results and Interpretation

t-values were computed to determine the level of significance related to reasoning ability

and its dimensions analogical reasoning, classification as reasoning, eclectic reasoning, deductive

reasoning and inductive reasoning in Group taught through computer based Collaborative learning

and Group taught through computer based  individualistic learning.

Table 1 showing t-values for significance of difference between mean gain scores of Collaborative learning

and Individualistic learning groups on Reasoning Ability in Science and its dimensions viz. Analogical

Reasoning, Classification as Reasoning, Eclectic Reasoning, Deductive and Inductive Reasoning.

Variables Groups Mean gain 

scores 

df Standard 

Deviation 

t-value 

Reasoning Ability Collaborative learning 3.97  

68 

3.33 4.83** 

Individualistic learning 0.25 3.08 

Analogical 

Reasoning 

Collaborative learning 1.02 68 

 

1.40 2.63* 

Individualistic learning 0.02 1.75 

Classification as 

Reasoning 

Collaborative learning 0.65 68 1.73 1.47 

Individualistic learning 0.02 1.83 

Eclectic Reasoning Collaborative learning 0.74 68 1.16 2.57* 

Individualistic learning 0.05 1.08 

Deductive Reasoning Collaborative learning 0.60 68 1.70 1.57 

Individualistic learning -0.05 1.79 

Inductive Reasoning Collaborative learning 0.94 68 1.16 2.05* 

Individualistic learning 0.20 1.79 

 
*Significant at 0.05 level

**Significant at 0.01 level

Interpretation and discussion based on Table 1

• t-value of 4.83  on Reasoning Ability has been found to be significant at 0.01   level as it is

more than the Table Value of 2.65 for 68 degree of freedom. Hence, the null hypothesis

1"There exists no significant difference in mean gain scores of Reasoning Ability in Science

of the group taught through computer based collaborative learning and the group taught

through computer based individualistic learning” was rejected. It may further be said that

mean gain scores on the Reasoning Ability of the group taught through computer based

Collaborative learning was found to be significantly higher than that of the group taught

through computer based Individualistic learning. The present result finds support from the

studies conducted earlier by Johnson et. al. (2000), Brett (2005), Oloyede (2012).

• t-value of 2.63 on Analogical Reasoning dimension of Reasoning Ability has been found to

be significant at 0.05 level as it is more than the Table Value of 2.00 for 68 degree of
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freedom. Hence, the null hypothesis 2 “There exists no significant  difference in mean gain

scores of Analogical Reasoning  in Science of the group taught through computer based

collaborative learning and the group taught through computer based individualistic learning”

was rejected. It may further be said that mean gain scores on the Analogical Reasoning

(dimension of Reasoning Ability) of the group taught through Collaborative learning was

found to be significantly higher than that of the group taught through Individualistic learning.

•  t-value of 1.47 on Classification as Reasoning dimension of Reasoning Ability has not been

found to be significant. Hence, the null hypothesis 3 “There exists no significant difference

in mean gain scores of Classification as  Reasoning in Science of the group taught through

computer based collaborative learning and the group taught through computer based

individualistic learning” was accepted.

• t-value of 2.57 on Eclectic Reasoning dimension of Reasoning Ability has been found to be

significant at 0.05 level as it is more than the Table Value 2.00 for 68 degree of freedom.

Hence, the null hypothesis 4 “There exists no significant difference in mean gain scores of

Eclectic Reasoning of the group taught through computer based collaborative learning and

the group taught through computer based individualistic learning” was rejected. It may

further be said that mean gain scores on the Eclectic Reasoning (dimension of Reasoning

Ability) of the group taught through Collaborative learning was found to higher than that of

the group taught through Individualistic learning.

• t-value of 1.57 on Deductive Reasoning dimension of Reasoning Ability has not been found

to be significant. Hence, the null hypothesis 5 “There exists no significant difference in

mean gain scores of Deductive Reasoning   of the group taught through computer based

collaborative learning and the group taught through computer based individualistic learning”

was  accepted.

• t-value of 2.05 on Inductive Reasoning dimension of Reasoning Ability has been found to be

significant at 0.05 level as it is more than the Table Value of 2.00 for 68 degree of freedom.

Hence, the null hypothesis 6 “There exists no significant difference in mean gain scores of

Inductive Reasoning of the group taught through computer based collaborative learning and

the group taught through computer based individualistic learning” was rejected. It may

further be said that mean gain score on the Inductive Reasoning (dimension of Reasoning

Ability) of the group taught through Collaborative learning was found to be higher than that

of the group taught through Individualistic learning.

Findings and Conclusion

The results of the present study reveal that the students taught through Computer based

collaborative learning performed significantly better on the variable of Reasoning Ability and its

dimensions Analogical reasoning, Eclectic reasoning and Inductive reasoning than the students

taught through Computer based individualistic learning. Also there was no significant difference

found between the mean gain scores on Classification as Reasoning and deductive reasoning

(dimension of Reasoning Ability) of the group taught through Computer based collaborative

learning and the group taught through Computer based individualistic learning.
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Educational Implications

The result of the present study indicates strengthening of Reasoning Ability when students

are taught through Computer based collaborative learning method. Hence to promote better

reasoning ability  in science, a teacher should adopt the Computer based collaborative learning in

classroom situation and give adequate opportunities to discuss, exchange ideas, think out, to bring

conclusion on the basis of rationale via group discussion. The result of the present study also

holds implication for school administration. School authorities should adopt such curriculum, in

which the students discuss the concepts among themselves while watching the computer based

presentations on the related topic, so that the reasoning ability of the students can develop through

computer based collaborative learning. It hold implications for curriculum framers, according to

which they should frame collaboration  based curriculum, providing scope to students to enhance

their  learning through cooperation and sharing of ideas.

Computer based collaborative learning helps in the removal of the old concept of individualistic

learning, which leads to less socialization of the child and sometimes promote self centeredness

among the students.
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A Study of Relationship between Spiritual

Intelligence and Personality of Teacher Educators

 Aruna Anand* & Malkeet Kaur**

ABSTRACT

The present study is an attempt to study the relationship between spiritual intelligence and personality

of teacher educators. A sample of 100 teacher educators from different colleges of education of Amritsar

district was taken. Spiritual intelligence of teacher educators was measured by a self-made

questionnaire and personality was measured by H.J. Eyescenk Maudslay Personality Inventory. The

result of person’s product moment correlation reveals that there exists significant relationship between

spiritual intelligence and extrovert dimension of personality and there exists no significant relationship

between spiritual intelligence and neurotic dimension of personality.

Key words: Spiritual Intelligence, Personality, Teacher Educators

Introduction

We are living in the modern era. But many evils are prevailing in our society which is mainly

due to crises of values. There is erosion of social, moral, cultural, economic and political values

at all the levels to get material prosperity. There is increase in tensions, health problems, selfishness,

unlimited greed, bribery, corruption, frustration and crises of character. This is all because of

erosion of values. Now everybody wants happiness but in the present era of globalization

materialistic people considers rest as peace, attraction as love, information as knowledge and

excitement as happiness. To understand the difference one must be intellectually or spiritually

intelligent. Spiritualism helps an individual to choose right path. Spiritual intelligence gives an

individual moral sense and makes him aware of truth which is spiritual.

Spiritual Intelligence

Spiritual intelligence is about the growth of human beings. About having a direction in life

and being able to heal himself of all the resentment he carries. It is concerned with inner life of

mind and spirit and the relationship to be in the world. Spiritual intelligence implies a capacity for

deeper insight of multiple levels of consciousness. It gives us the ability to behave with compassion
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and wisdom while maintaining inner and outer peace regardless of circumstances.

King (2007) defined spiritual intelligence as “a set of adaptive mental capacities which are

based on non-material and transcendent aspects of reality, specifically those which are related to

nature of one’s existence, personal meaning transcendence and heightened states of

consciousness. When applied, these processes are adaptive in their ability to facilitate to unique

means of problem solving, abstract reasoning and coping.”

Spiritual quotient is necessary foundation for the effective functioning of both intelligence

quotient and emotional quotient.

It offers a new way to bring together the cognitive, emotional and spiritual intelligence along

with material concept of present time to formulate vision, which is in fact reality.

Personality

The word personality is derived from Latin word ‘Persona’ which means a mask. Personality

is made up of characteristics, patterns of thoughts, feelings and behaviours that makes a person

unique. In addition to this personality arises from within.

Some fundamental characteristics of personality include:

• Consistency: There is generally a recognizable order and regularity to behaviours.

Essentially people act in the same ways in variety of situations.

• Psychological and physiological: Personality is a psychological construct but

research suggests that it is also influences by biological processes and needs.

• Impact behaviours and actions: Personality does not just influence how we move

and respond in our environment, it also causes us to act in certain ways.

• Multiple expressions: Personality is developed in behaviour. It can also be seen in

our thoughts; feelings close relationships and other social interactions.

Justification of the Problem

Spiritual intelligence is our ultimate intelligence. It is the intelligence of the soul. The word

spiritual in relation to the intelligence has no necessary connection with the organised religion. A

person may be spiritually intelligent but have no religious faith. Equally a person may be very

religious but low spiritual intelligence. It is related with personality of the individual. Personality

is the effect which an individual leaves on others. It is integrated organization of all the pervasive

characteristics of an individual as it manifests itself is focal distinctiveness to others. Thus it

inspires the investigator to study the relationship between spiritual intelligence and personality of

teacher educators,

Statement of the Problem

A Study of relationship between spiritual intelligence and personality of teacher educators.

Objectives

1. To study the relationship between spiritual intelligence and personality of teacher educators

1(a) To study the relationship between spiritual intelligence and extrovert dimension of personality
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of teacher educators.

1(b) To study the relationship between spiritual intelligence and neurotic dimension of personality

of teacher educators

Hypotheses

1. There exists no significant relationship between spiritual intelligence and personality of

teacher educators.

1(a).  There exists no significant relationship between spiritual intelligence and extrovert dimension

of personality.

1(b). There exists no significant relationship between spiritual intelligence and neurotic dimension

of personality.

Plan and Procedure

The present study was designed to study the relationship of spiritual intelligence and personality

of teacher educators of colleges of education. The present study is descriptive in nature. A

sample of 100 teacher educators of colleges of education of Amritsar city and adjoining are as

were taken.

Tools used

Tools used in the present study are:

1. Self-made questionnaire for measuring Spiritual Intelligence

2. H.J Eyesenck’s Maudsley Personality Inventory.

Statistical techniques used

To test the hypotheses following statistical techniques were used

1. Mean

2. Coefficient of correlation by Pearson product moment formula

Analysis and Interpretations

In the light of analysis and interpretation of data the major findings of the study are as

follows

Hypothesis 1

There exists no significant relationship between spiritual intelligence and personality of

teacher educators

In order to achieve the objective and test the hypothesis, H.J. Eyescenk Maudslay personality

inventory was used. This inventory contains two dimensions of personality of an individual. Each

dimension was independently treated statistically with the variable of spiritual intelligence. For

this two sub reasons two sub hypotheses were framed.

Hypothesis 1(a) There exists no significant relationship between spiritual intelligence and

extrovert dimension of personality.
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With the view to study the relationship of spiritual intelligence with the extrovert dimension

of personality of teacher educators, Pearson product moment coefficient of correlation was

found. The results are reported in table 1.

Table 1: Showing mean and coefficient of correlation between spiritual intelligence and extroversion

dimension of personality

Variable Total 

sample 

df(N-2) Mean(M) Value of r 

Spiritual intelligence  100 98 223.68  

0.281** Extroversion dimension of 

personality  

100 98 12.59 

**Significant at 0.01 level

It is evident from the table 1 that the mean value of spiritual intelligence and extroversion

dimension of personality of teacher educator. For the total sample correlation was found to be

0.281 which is positive and found significant at 0.01 level. Thus the above hypothesis 1(a) “there

exists no significant relationship between spiritual intelligence and extrovert dimension of

personality” was rejected. Thus we may conclude that there exists significant relationship between

spiritual intelligence and extroversion dimension of personality.

Hypothesis 1(b) There exists no significant relationship between spiritual intelligence and neurotic

dimension of personality.

With the view to study the relationship of spiritual intelligence with the neurotic dimension

of personality of teacher educators, Pearson product moment coefficient of correlation was

found. The results are reported in table 2

Table 2: Showing mean and coefficient of correlation between spiritual intelligence and neurotic

dimension of personality

Variable Total 

sample 

df(N-2) Mean (M) Value of r 

Spiritual intelligence 100 98 223.68  

-0.08* Neurotic dimension of 

personality  

100 98 52.34 

*Insignificant at 0.05 level.

It is evident from the above table that the mean values of spiritual intelligence and neurotic

dimension of personality of teacher educators is223.68 and 52.34. For the total sample, coefficient

of correlation is -0.08 which is negative and was found to be insignificant at 0.05 level. This leads

to acceptance of the hypothesis that “there exists no significant relationship between spiritual

intelligence and neurotic dimension of personality.” Thus we may conclude that there exists no

significant relationship between spiritual intelligence and neurotic dimension of personality.
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Educational Implications of the Study

1. Due to competitions in every walk of life there is lot of stress and frustration among the

students. Due to competitions people are also interested in all round development of the

personality which includes intellectual, social, moral, emotional and aesthetic development.

This may lead to stress and frustration. So spiritual intelligence can be inculcated for reducing

frustration and tension. Thus leading to better holistic development of personality.

2. Through spiritual intelligence, teacher educators will help pupil teachers in developing

concentration, longer span of attention and better memory.

3. Spiritually intelligent teacher educators are emotionally balanced. It helps them to increase

their efficiency.

4. Spiritually intelligent teacher educators have positive impact on the moral conduct of pupil

teachers.

5. Spiritually intelligent teacher educators will produce better teachers which have extroversion

traits and will be better citizens of nation which is an asset of the country.

Suggestions for further research

1. The study may be conducted on the large sample.

2. The study may be conducted at district or even at state level.

3. The study may be conducted on the teachers of degree colleges.

4. Other personality dimensions can also be considered with spiritual intelligence.
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A Study on Women Empowerment Among Women
College Teachers in Bathinda

Meenakshi* & Ram Sharn**

ABSTRACT

Definition of empowerment itself is so confusing that it is hard to define it. Can we make a questionnaire

on definition itself? It will make clear that to what extent people think about empowerment and what

people think about need and importance of empowerment? A separate questionnaire for men and

women that will include people from different social and economic backgrounds women empowerment

includes social, economic, political, psychological as well as mental freedom. Generally empowerment

of women is seen in the context of economic independence and gender equality. Economic freedom is

directly proportional to social freedom and vice versa. It varies from women to women, society to

society, region to region as well as country to country. Personal empowerment of women is also very

important. If a woman is working and is economically independent then she is more likely to buy

things which are necessary and then will buy for other family members also. So we can say that

although the women who is not so educated but still earning enough to meet her needs and it means

although she is acknowledging the importance of education or knowledge, they define empowerment

in terms of one’s financial strength and not in education. This is contradictory to the view of considering

education as the basis of women empowerment. Can we say that a women’s economic position has a

direct impact on her social positioning. A woman who is socially at par is more likely to influence

family at broader level. For e.g. Marital status and age are important factors in decision making in the

home. If head of the family is male, then women are not consulted. On the contrary head of the family

is a female than all the women of the family as well as the society role of the women are more important

and prominent.

Key Words: Empowerment, Gender, Equality, Education, Economy.

Introduction

As we look back at ancient times, we find that in India there were eminent women

philosophers like Gargi and Maitreyi who were given as much respect as men and participated in

discourses and discussions as par with men. In our national movement, the contribution of women

has been no less than that of men. Women responded to the call of national leaders to join the
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freedom struggle, at the time when only 2% of the women were educated. It is a matter of pride

that as per the proposal of Dr. Baba Sahib Ambedkar, the constitution from its very inception has

given the right to vote to women, making India one of the very few countries to have done so.

Empowerment in its simplest form means “the manifestation of redistribution of power that

challenges patriarchal ideology and the maledominance” Becoming powerful is the literal meaning

of the term ‘empowerment’Women empowerment includes social, economic, political,

psychological as well as mental freedom.

In the words of former president of India A.P.J.Abdul Kalam, “Empowering women is a

prerequisite for creating a good nation, when women are empowered, society with stability is

assured. Empowerment of women is essential as their thoughts and their value systems lead to

development of a good family, good society and ultimately a good nation.”

HistoricalBackground of Women Empowerment in India

The status of Women in India has been subject to many great changes over the past few

millenniums. In early Vedic period Women enjoyed equal status with men. Rigved&Upanishads

mention several names of women sages and seers notably Gargi&Maitrey. However, later the

status of women began to deteriorate approximately from 500 B.C. The situation worsened with

invasion of Mughals and later on by European invaders.

Some reformatory movements by Guru Nanak, Jainism, Rajaram Mohan Rai, Ishwarchandra

Vidya Sagar, Pandita Rama Bai and others did give some relief. It is not that Britishers didn’t do

anything for improving the condition of women. Some laws were enacted such an “Abolition of

practice of Sati”, Widow Remarriage Act 1856 etc.

The real change came after independence. Constitution of India guarantees equality to

women (Article 14). There are other articles too which ensure rights of women e.g. no

discrimination by the state [article15 (1)] equality of opportunity (Article16) etc. Feminist activism

picked up momentum in India during later 1970’s. Later on many groups and NGO’s have been

working for the Empowerment of women. We are proud that in India Women got voting right

much before USA and some other European countries.

Steps Undertaken in India for Women Empowerment

The Constitution Framers were very much Conscious of the problem of women

empowerment hence they ensured that the Principle of Gender Equality is enshrined in the

Indian Constitution in its Preamble, Fundamental duties and Directive Principles. The Constitution

also empowers the states to adopt measures of positive discrimination in favor of women. The

real impetus for this movement was gained when under the Priministership of Mrs. Indira Gandhi,

a scheme known as Indira Mahila Yojana was launched, and UNDP also incorporated issues of

women upliftment as Primary objective. Various Schemes were later on launched for the

empowerment of women such as Rashtriya Mahila Kosh, Mahila Samridhi Yojana, Self help

groups at Panchayat level and many more. The establishment of National Women’s Commission

and State Women’s Commissions were important milestones in the direction of Women

Empowerment in India. The National Policy for the Empowerment of women (2001) was an
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important step taken by the Government of the time for accelerating the pace of women

empowerment. The policy was aimed at ensuring women empowerment through positive economic

and social policies for the full development of women. So that they could realize their full potential.

The policy assured equal access to women for health care, quality education, participation and

decision making in Social, Political and Economical life of the nation.

The National Policy also aims at strengthening legal system for eliminating discrimination

against Women. It also visualizes strengthening partnership with Civil Society, particularly

Women’s organizations. States have also taken various measures for empowerment of women

Objectives of the Study

1) To understand the self-perception of the women in terms of empowerment among college

teachers.

2) To analyze the status of women among Baba Farid college Bathinda.

3) To examine the impact of literacy and economical independence upon women empowerment.

Research Methodology

The study is exploratory in nature based on primary data. Primary data was collected

through simple random sampling.Primary data was obtained through a well Structured

Questionnaire and secondary data through journals and Internet. Simple statistical techniques

were used to analyze the data.

Limitations

This study has a limitation also that the opinion drawn is based on the feedback of respondents

and it may not represent the opinion of the universe.

Findings of the Study

Table 1: Showing particulars of respondents profile

Variables Category Percentage of Respondents 

Age (in years) 22-25 

26-29 

30-33 

34-37 

17 (all single)-(48.57%) 

12 (3 married)-(34.28%) 

2 (1 married)-(5.71%) 

4(all married)-(11.42%) 

Marital Status Married 

Unmarried 

8 (22.85%) 

27(77.14%) 

Residence Area  Urban 

Rural 

16(45.71%) 

19(54.28%) 

Education College study 

University campus 

8(22.85%) 

27(77.14%) 

Native Land  Punjab (basically Malwa region) 

Other States 

32(91.42%) 

3(8.5%) 

 Source: Primary Data Collection through a Structured Questionnaire

Table 1 explains the profile of the respondents i.e. about their age, marital status, and type
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of residential area, their education and from where they belong originally. Majority of the teachers

i.e. 27(77.14%)are single and aged between  22-29 years belong to rural areas of Punjab and

come to college from various towns of Malwa region. Out of total 35, 27 (77.14%) women have

studied from university campus showing their social exposure and high level of education.

Table 2: Analysis and Interpretation

S. 

No. 

Statement Yes No 

1 Do you feel discriminated against your male colleagues in terms of 

salary or work load  

1(3%) 34(97%) 

2 Do you feel comfortable while working late in the office  9(26%) 26(74%) 

3 Are you allowing boys and girls to sit together in your classroom  27(77.14%) 8(22.85%) 

4 As a result of your working do you participate more in your family 

or community circle 

22(62.85%) 13(37.14%) 

5 Do you have knowledge of any women SHG (Self Help Group) or 

NGO 

4(11.42%) 31(88.57%) 

6 Are you aware of your constitutional rights? 9(25.71%) 26(74.28%) 

7 Did you ever raise your voice against any social evil or 

discrimination? 

14(40%) 21(60%) 

8 Do you think that women participation in women empowerment is 

less?  

30(85.71%) 5(14.28%) 

9 Did you ever experienced discrimination in your family just 

because you are a women? 

7(20%) 28(80%) 

Source: Primary Data Collection through a Structured Questionnaire

Table 2 explains that 34(97%) of women feel no discrimination in their work place and 80%

women feels no discrimination in their home front.Majorityof them 26 (74%) have no hesitation

to work in late hours showing the social acceptance of their economic status. Due to their

working status their participation in social arena has increased i.e. 22(62.85%) women have

agreed to it but unfortunately only 4(11.42%) have knowledgeof any NGO in case of need and

only 9(25.71%) are aware of their constitutional rights giving a contradictory result to their high

level of education i.e. 27(77.14%) out of 35 are university pass outs.A same result implies if

wetalk about their participation in raising their voice against wrong doings i.e. only 14 (40%) out

of 35 women have helped in helping other women and contributing in women empowerment.

Table 3: Analysis and Interpretation

S. 

No. 

Statement Always Sometimes Never 

1 When you want to go to canteen how often do you 

seek someone’s company 

10(28.57%) 22(62.85%) 3(8.57%) 

2 How often do you think you are able to take 

independent decisions? 

11(31.42%) 23(65.71%) 1(2.85%) 

3 Can you go to ATM alone? 22(62.85%) 1(2.85%) 12(34.28%) 

4 How often do you seek your family’s advice before 

buying anything of your need? 

14(40%) 4(11.42%) 17(48.57%) 

5 While going to some other block do you seek 

someone’s company? 

0% 23(65.71%) 12(34.28%) 

Source: After Data collection through a structured questionnaire, the data has been processed, analyzed

and presented in the above table.
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Table 3 explains that although they are economically independent yet not confident enough

to move about alone not even in their work place.  Only 3 (8.57%) women out of 35 donot need

any one while going to canteen and even if they have to go to some other block then also 23

(65%) women out of total 35 need someone’s company sometimes. Only 11(31.42%) women is

confident enough to take independent decisions although if they want to buy something for

themselves then 17 (48.57%) out of 35 can do it on her own.

Table 4: Analysis and Interpretation

S. 

No. 

Statement Good for us There is 

no need 

Its up to 

you 

1 What is the attitude of your parents or in –laws 

regarding your job?  

20(57.14) 0% 15 

(42.85%) 

2 What is the attitude of your husband regarding 

your job? 

3out of 8(37.5%) 0% 5out of 8 

(62.5%) 

Source: After Data collection through a structured questionnaire, the data has been processed, analyzed

and presented in the above table.

Table 4: Explains that 20(57%)out of 35 women feel that their job is good for their family as

a whole because their family is also socially recognized and 5(62.5%) out of 8 married women

feels thatit’s their wish to work and their husband have given them full liberty to do the job as per

her own will.

Table 5: Analysis and Interpretation

Statement By Helping Other 

Women Financially 

Supporting Her 

Against Any Social 

Evil or Discrimination 

Helping Her to 

Achieve Her 

Aim 

Never Helped 

Any Women 

Answer by 

Respondent 

5(14.28%) 9(25.71%) 16(45.71%) 5(14.28) 

Source: After Data collection through a structured questionnaire, the data has been processed, analyzed

and presented in the above table.

Table 5: Analyze that 5(14.28%) have never helped any other women where as equal

percentage of women have helped other women financially.  9(25.71%)out of 35 women helps

other women by socially supporting them against social odds and 16(45.71%) women helps by

achieving them to fulfill their goal.

Table 6: Analysis and Interpretation

S. 

No. 

Statement Number of Women 

1 What is the maximum time limit you feel safe 

to move out of your home  

Till 7pm14(40%), till 8pm 14(40%), beyond 8pm 

7(20%).  

2 How much distance they have covered alone? 

(On bike or on car) 

Upto 5kms 18(51.42%), upto 15 kms11 (31.42%) 

beyond 20kms 6(17.14%). 

Source: After Data collection through a structured questionnaire, the data has been processed, analyzed

and presented in the above table.
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Table 6 explains that maximum time up to which women feel safe to move alone out of their

homes is 8 pm for 28 (80%) number of women which is very less in number of women and time

limit. Because more respondents are from rural background, in this term individual literacy is not

more effective. Out of 35 women and upto 5kms 18 (51.42%) women have covered distance.

Women are very less moveable if we compare with male counterpart, alone and free movement

is sign of openness and freedom which is very less in this particular region.

Conclusion

Empowerment itself is a very complicated phenomenon as it has so many definitions; everyone

has his or her own meaning of empowerment. Women empowerment must be measured along a

number of indicators- such indices include economic parameters, social as well as political but it

doesn’t mean that they are the only parameters to define empowerment. From this study it is

depicted that even though women perform outstandingly and their confidence level being high,

they undergo certain constraints while making certain decisions.  Education has played a major

role in their upliftment and making them self confident and their economic liberty has resulted

into social liberty. A large percentage (77.14) of teachers is married and belongs to the 22 -25

years of age pointing to the young brigade of teaching group.  Majority of teachers have studied

from university campus and yet not aware of women empowerment previously, they feel more

aware and some feel stronger after filling the questionnaire.Majority of the teachers are not

aware of any self -help groupor any other law and constitutional rightsrelated to women which is

not a good sign for literate women and present the contradictory example. Economic empowerment

is one such indicator that leads to the upliftment of women on the social front also. This is

supported by the fact that majority of the teachers said that due to their professional work,

people in their family and society gives them respect and they participate more in their social

sphere. A very disappointing fact came to the fore that since in their personal lives they doesn’t

face any discrimination , so they are not interested and had never raised their voice to safeguard

any other women’s rights. Education and professional career has helped them to raise their

social economic status and make them capable of taking individual decisions. They feel free to

move about alone and do not feel someone’s company all the time. It has been found out that

although their decision making on individual level has increased but they are confined only to the

well-being of themselves and does not play any part in the overall women development. Women

empowerment cannot be achieved in a true sense until and unless every woman takes it as her

responsibility to help other and make them empowered too.
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A Study of Working Conditions of Child Labour in

Bathinda District

Parveen Rani*, Lakhvir Singh** & Dr. Harvinder Kaur***

ABSTRACT

One major problem that faces our country today is child labour. Child labour refers to the work done

by children under the age of 14. It also refers to the employment of child in any work that deprives

children of their childhood. Children work because they have nothing better to do. There are many

causes of child labour in developing countries like poverty, unemployment, excess population etc. but

the main cause of child labour is poverty and poor school opportunities. We must have observed that

poor families have more number of children. So it becomes very difficult for them to survive on the

income of only one family member which is also quite less. So they make their children to work in

shops, farms, even selling items on streets. Another harmful cause is poor schooling opportunities.

Sometimes schools are available but they are too far away and difficult to reach. Effects badly on the

development of children like interferes with their ability to attend regular school, they not only

deprived of education but also from playing and leisure. Children who work in the hazardous

occupation may face many problems like various harmful diseases, prolong illness etc. so child labour

is a social evil Govt. should take steps against child labour and today there is a great need to spread

awareness about it.

Key Words: Child Labour, Constitutional Provisions

Introduction

Children are the greatest gift to humanity and Childhood is an important and impressionable

stage of human development as it holds the potential to the future development of any society.

Children who are brought up in an environment, which is conducive to their intellectual, physical

and social health, grown up to be responsible and productive members of society. Every nation

links its future with the present status of its children. By performing work when they are too

young for the task, children unduly reduce their present welfare or their future income earning

capabilities, either by shrinking their future external choice sets or by reducing their own future
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individual productive capabilities. Under extreme economic distress, children are forced to forego

educational opportunities and take up jobs which are mostly exploitative as they are usually

underpaid and engaged in hazardous conditions. Parents decide to send their child for engaging

in a job as a desperate measure due to poor economic conditions. It is, therefore, no wonder that

the poor households predominantly send their children to work in early ages of their life. One of

the disconcerning aspects of child labour is that children are sent to work at the expense of

education. There is a strong effect of child labour on school attendance rates and the length of a

child’s work day is negatively associated with his or her capacity to attend school. Child labour

restricts the right of children to access and benefit from education and denies the fundamental

opportunity to attend school. Child labour, thus, prejudices children’s education and adversely

affects their health and safety

Child labour is a very serious problem in all over the world.India accounts for the second

highest number where child labour of the world is concerned. Africa accounts for the highest

number of children employed and exploited.Over population, poverty, parental illiteracy, lack of

proper education, urbanisation, availability of cheap child labour are some common causes of

wide-spread child labour. A large number of children of tender ageare being exploited and

complelled to work for long hour, for low wages and under condition which damage their health

and their physical, social and mental development. Millions of children are thus being deprived of

their healthy childhood. Though child labour is a global phenomenon. Its incidence is more acute

in the less developed countries.

Now question arises that what is child labour? So according Indian constitution article 24

provides, “no child below the age of 14 year shall be employed to work in any factory or mine or

engaged in any other hazardous employment.” The international labour organization defines,

“child labour as work that deprives children of their childhood and their dignity which hampers

their access to education and the acquisition of skills and which is powerful under deplorable

conditions harmful to their health and their development(ILO/UNICEF, 1997). Hundreds of millions

of children of developing countries who start work at a very young age are vulnerable to various

forms of exploitation and abuse. They are exposed to risk at work and more susceptible than

adults to the effect of various pollutants in the working environment. Thus child labour has been

one of the worst and most widespread forms of violation of human rights (Sekar,1997).

Child labour in India is big and extensive problem. It is well recognized that child labour is

one of the important vulnerable groups in India societies. India has probably the largest number

of child labour in the world (Kanan,2001). As per the census the total number of child workers

declined from 11 million in 1991 to 3.6 million in the 2001. Similarly as per N.N.S.O (National

Sample Survey Organisation) 61th round (2004-05) and 64th round (2009-10) the number of

working children declined from 8.6 million to 4.8 million respectively. There are 70% children in

India are working in rural area and most of the children works in agriculture sector. In India

children work due to many reasons such as poverty, illiteracy, adult unemployment etc. this work

affect children badly.According to 2001 census India has 12,666,377(12.6 million) child labor.

This official figure makes India home to the largest number of child labors under the age of 14 of

the world. These children are employed in many industries and trade including garments, foot
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wears,brick kilns stainless steel, hotels and textile shops.

Nearly 85 percent of child labor in India are hard to reach, invisible and excluded as they

work largely in the unorganized sector, both rural and urban, within the family or in household

based units which are generally out of the purview of labor class.

Child Labour and Constitutional Provisions

The framers of the Constitution of India deemed it necessary to include special provisions

in the Constitution for the protection of the rights of working children.

Article Title Description 

21A Right to education The State shall provide free and compulsory education to 

all children of the age of 6 to 14 years in such a manner 

as the State, by law, may determine. 

24 Prohibition of Employment 

of Children’s in Factories 

No child below the age of fourteen years shall be 

employed to work in any factory or mine or engaged in 

any other hazardous employment. 

39 The state shall in particular 

direct its policy towards 

securing 

That the health and strength of workers, men and women, 

and the tender age of children are not abused and that 

citizens are not forced by economic necessity to enter 

vocations unsuited to their age or strength 

Objectives of the Study

To know the working condition of children, this study has following objectives:

1. To know the background of working children and their family.

2. To know the working condition of child labour in Bathinda district.

Methodology

The present study intends to analyze the socio-economic conditions of child labour, in urban

and rural areas of Bathinda district. This study is broadly based upon primary data and for this a

total sample size from each town/village of Bathinda district was taken proportionally (according

to its population). The data was collected through a comprehensive questionnaire. A part from

primary data secondary data was used whereas necessary. This study will take both quantitative

and qualitative methods were used to analyze the data. Simple averages, percentages will be

calculated wherever necessary qualitative interviewing was done to know about the problem

faced by the child labour.

Result and Interpretation

The main purpose to do this study is that the study is related with child labour in various

sectors like vender wage labour, domestic servant etc.
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Table 1: Distribution of child labour according to their basic information

Age 

Particular (years) Unites Percentage 

6-8 01 1.7% 

9-11 13 21.7% 

12-14 46 76.6% 

Total 60 100% 

Background 

Particular Unites Percentage 

Urban 12 20% 

Rural 48 80% 

Total 60 100% 

Source: Field survey of Bathinda District

As discussed above a simple of 60 working children in the area of Bathinda district was

taken. It wasobserved that large number of child labour belongs to the age 12-14 as compared to

age of 6-8 and9-11. It was also observed that large number of child labour were from rural areas

as compared to urban areas. Table 1 showing that people prefer children in the age 12-14 as

labour than age of 6-8 and 9-11. This table further shows that 80% child labour from rural areas

and 20% child labourwas from urban areas. This shows that people of rural areas are more likely

to send their children to work than to school. It seems that background is not possible reason

behind the incidence of child labour. Other possible reason can be poverty, illiteracy of the parents

or the economic status of the family etc.

Table 2: Distribution of child labour according to their parent occupation

Father 

Particular  Unites Percentage 

Agriculture - - 

Fatherless  01 1.7% 

Wage 51 85% 

Self employed  05 8.3% 

Vendors 03 5% 

Other - - 

Total 60% 100% 

Mother 

Particular Unites Percentage 

House wife 18 30% 

Wage labour 35 58.3% 

Domestic servant 05 8.3% 

Mother less 02 3.3% 

Other - - 

Total 60 100% 

Source: Field survey of Bathinda district
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Table 2 shows the parents occupation of 60 children. It has been observed that large number

of parents work as wage labour. Table 1.2 reveals that 85% fathers of working children and

58.3% mother work as wage labour. 30% are house wife 8.3% are domestic servants. Mostly

the children whose parents work as wage labour tend to push their children in work due to

ignorance and some economic compulsion.

Table 3: Distribution of child labour according to their education and age at which they stats work

Education 

Particular Unites Percentage 

Primay 27 45% 

Middle  24 40% 

No education 09 15% 

Informal education - - 

Total  60 100% 

Age of respondent when start work 

Particular Unites Percentage 

5-6 07 11.7% 

7-8 14 23.3% 

8-9 21 35% 

Above 9 18  

Total  60 100% 

Source: Field survey of Bathinda district

Table 3 reveals the education and the age at which they start work. According to the table

majority of 45% of working children have attained education up to primary but it has also been

observed that 15% children are those who have never gone to school. Further table shows that

majority of children about 35% (21 children out of 60) started work at the age of 8-9 years. It has

also been observed that 11% children are those who started working at early age. Most of

children about 30% started at age of 9 years.

Table 4: Distribution of child labour according to reason of work

Reasons 

Particular Unites  Percentage 

Poverty  60 100% 

Schooling system - - 

Other - - 

Total 6- 100% 

Source: Field survey of Bathinda district

Table no. 4 shows the causes of child labour. Poverty is main cause of child labour than

schooling system and other causes. All the children said that poverty forces them to work.
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Table 5: Distribution of child labour according to work start status and wages

Particular Unites Percentage 

Wage labour 57 95% 

Self employed  03 5% 

Vendors - - 

Others - - 

Total  60 100% 

Work 

Particular Unites Percentage 

1-3 01 1.6% 

3-6 25 41.7% 

More than 6 hours 34 56.7% 

Total 60 100% 

Wages 

Particular  Unites  Percentage  

Less than 500 05 8.3% 

500-800 - - 

800-1100 16 26.17% 

More than 1100 39 65% 

Total  60 100% 

Source: Field survey of Bathinda district

Table 5 shows that 60 children were asked about the working hour of child labour. Out of

total sample about 95% children work as a wage labour. Some children about 5% works as self

employed. It has also been observed that large number of children about 56.7% work for more

than 6 hour and 41.7% work for 3.6 hour daily. This can also be seen that the percentage is low

for those children who work for 1-3 hour only (1.6%) but the children who earn more than Rs.

1100 per month work for long hours as more than 6 or 7 hours. So this is clear from the analysis

that the family of working children is almost dependent on children’s meager income and they

deprive them from education, leisure and play. These working children become unskilled labour

for life time. These children suffer from all perspectives due to child labour.

Table 6:Distribution of child labour according their job satisfaction

Job satisfaction 

Particular s Unites Percentage 

Yes 60 100% 

No - - 

Total 60 100% 

Source: Field survey of Bathinda

From the above table 6, it is clear that all working children are satisfied from their job. Their

satisfaction may be because of economic compulsion as they have to earn for survival. But this

is very clear that children suffer a lot due to work as due to work not only their education
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hampered but physical and mental development also suffer.

Table 7:Distribution of child labour according their family income and awareness of child labour as

illegality

Family income 

Particular  Unites  Percentage  

Less than 3000 01 1.7% 

3000-5000 13 21.7% 

Above 5000 46 76.6% 

Total 60 100% 

Aware regarding child labour 

Particular  Unites  Percentage  

Yes  39 65% 

No  21 35% 

Total  60 100% 

Source: Field survey of Bathinda

As discussed above in table 7, a sample of 60 children working as child labour in the area of

Bathinda district was taken. It has been observed that majority of parents of child labour 76.6%

above the 5000 Rs. And out of 60 children only 39 children about 65% are aware about child

labour and on the other hand 21 children are not aware regarding child labour. There for this

shows that though income of the family of child labour is good enough but this can be due to the

share of child’s earning. However many other reasons expects poverty such as inappropriate

schooling system, children‘s lack of interest in studies also push children to work. It has also that

majority of children are aware that child labour is illegal but still they are working because of

economic compulsion and lack of effective implementation of laws on child labour.

Table 8: State wise details of working children in the age group of 5-14 years as per Census 2001 and

Census 2011 are as under

Sr. 

No 

Name of State/UT No. of working children in the age group of 5-14 years 

  Census 2001 Census 2011 

1 Andaman & Nicobar Island 1960 999 

2 Andhra Pradesh 1363339 404851 

3 Arunachal Pradesh 18482 5766 

4 Assam 351416 99512 

5 Bihar 1117500 451590 

6 Chandigarh U.T 3779 3135 

7 Chhattisgarh 364572 63884 

8 Dadra & Nagar H. 4274 1054 

9 Daman & Diu U.T. 729 774 

10 Delhi 41899 26473 

11 Goa 4138 6920 

12 Gujarat 48530 250318 

13 Haryana 253491 53492 
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13 Haryana 253491 53492 

14 Himachal Pradesh 107774 15001 

15 Jammu and Kashmir 175630 25528 

16 Jharkhand 407200 90996 

17 Karnataka 822615 249432 

18 Kerala 26157 21757 

19 Lakshadweep 27 28 

20 Madhya Pradesh 1065259 286310 

21 Maharashtra 764075 496916 

22 Manipur 28836 11805 

23 Meghalaya 53940 18839 

24 Mizoram 26265 2793 

25 Nagaland 45874 11062 

26 Odisha 377594 92087 

27 Poundicherry 1904 1421 

28 Punjab 177268 90353 

29 Rajasthan 1262575 252338 

30 Sikkim 16457 2704 

31 Tripura 21756 4998 

32 Uttar Pradesh 1927997 896301 

33 Uttrakhand 70183 28098 

34 West Bengal 857087 234275 

 Total 126667377 4353247 

Census data of 2001 and 2011

Findings and Conclusion

To conclude it can be said that majority of the children are in the age group of between 12-

14 belong to rural and their parents are also in same occupation most of working children currently

work as wage labourers. Many NGOs like Bachpan Bachao Andolan, CARE India, Talaash

Association Child Rights and You, Global march against child labour, RIDE India, Childline etc.

have been working to eradicate child labour in India. Pratham is India’s largest non-governmental

organisation with the mission ‘every child in school and learning well.’ Founded in 1995, Pratham

has aimed to reduce child labour and offer schooling to children irrespective of their gender,

religion and social background. It has grown by introducing low cost education models that are

sustainable and reproducible. Child labour has also been a subject of public interest litigations in

Indian courts. The main cause behind their employment as child labour is poverty. There for this

can be seen that like the national situation of child labour in Bathinda district is same they force

to work for long hour for few wages.

Suggestions

1. Schooling system should be spread in rural areas so that poor children can have easy

access to school.

2. Increased family income
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3. Education - That helps children to learn skills that will help them to earn a living.Children

need to learn how to read and write. They need social and professional skills that only

school and a nurturing environment can provide.Some countries have compulsory schooling

and some provide free public schooling. However, in many countries, particularly for those

where structural adjustment lending has led to the privatization of schools-the cost of teaching,

books and uniforms makes it impossible for children to get an education. 

4.  Social Services - That helps children and families to survive in crises such as diseases or

loss of home and shelter.

5.  Family Control or Fertility - So that families are not burdened by children.

6. Eliminate poverty - Boycotting is not the solution because it forces children, who otherwise

have no specific training,to quit their jobs and return to the streets or to more dangerous

activities. 

7. Enforce labour laws - Most countries have laws against child labour; however, some

governments support child labour (regardless of existing laws) as a way of gaining a

competitive market advantage. Preventing children from working is not necessarily the

best solution; children may end up in worse situations and their families may become even

poorer. 

8. Abolish child trafficking - Everywhere in the world, there are adults who earn a living by

buying and selling children. The governments of all countries must take harsh measures

against child trafficking. 
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ABSTRACT

The present study was conducted to find the effect of training program on maximum strength and

strength endurance of females. The main objectives of the study were (i) To find out the better exercise

schedule for the females. (ii) To find out the effects of training program on maximum strength of upper

body of the subject. (iii) To find out the effects of training program on explosive strength of lower body

of the subject.(iv) To find out the effects of exercise schedule on strength endurance of upper body of

the subject. (v) To find out the effects of training program on strength endurance of lower body of the

subject. Pre-test, Post- test experimental design was used to conduct the study. Mean, SD and t-ratio

were calculated for the analysis of data. The results of the study are discussed at the length of paper.

Key Words: Maximum Strength, Strength Endurance, Training Program

Introduction

To meet the challenges of day to day life everyone must keep himself physically fit. Physical

fitness has its importance in one’s life. Many people think that physical fitness is required only

for the sports persons, but actually it is necessary for everyone to lead a healthy life.  Physical

fitness is helpful in proper growth and development;results in better quality of work;decreases

stress; develops personality and social qualities.Current recommendations suggest that females

and adolescents should engage themselves in at least 60 minutes or more; moderate to vigorous

physical activity to achieve optimal health, wellness, fitness, and performance benefits daily.

Benefits of physical activity include the prevention of chronic disease, development of a healthy

immune system, improved glucose metabolism, improved strength, self-esteem, and body image.

As later childhood and adolescent period represent crucial stages of life, when lifestyle and

healthy or unhealthy behaviour adopted at this age may affect health conditions in adulthood.

Therefore, during these stages of life, parents as well as teachers should guide the young generation

about the need and importance to keep oneself physically fit.Physical exercise is any bodily

activity that enhances or maintains physical fitness and overall health and wellness. It is performed
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for various reasons, including strengtheningof muscles and the cardiovascular system,

honing athletic skills, weight loss or maintenance, and for mere enjoyment. Frequent and regular

physical exercise boosts the immune system and helps prevent the “diseases of affluence” such

as heart disease, cardiovascular disease, type 2 diabetes, and obesity.It may also help in

preventing depression; promoting or maintaining positive self-esteem; improving mental health

generally, and can augment an individual’s sex appeal or body image, which has been found to be

linked with higher levels of self-esteem.Female obesity is of growing global concern, and physical

exercise may help in decreasingsome of the effects of female’s obesity.Developing research has

demonstrated that many of the benefits of exercise are mediated through the role of skeletal

muscle as an endocrine organ. That is, contracting muscles release multiple substances known

asmyosin’s which promote the growth of new tissue, tissue repair, and multiple anti-inflammatory

functions, which in turn reduce the risk of developing various inflammatory diseases. Maximum

strength can be defined as the abilities to overcome maximum resistance. Strength endurance

is the specific form of strength displayed in activities which require a relatively long duration of

muscle tension with minimal decrease in efficiency. It is the ability to overcome resistance or act

against resistance under condition of fatigue.

Objectives of the Study

1. To find out the better exercise schedule for the females.

2. To find out the effects of training program on maximum strength of upper body of the

subject.

3. To find out the effects of training program on explosive strength of lower body of the

subject.

4. To find out the effects of exercise schedule on strength endurance of upper body of the

subject.

5. To find out the effects of training program on strength endurance of lower body of the

subject.

Hypotheses of the Study

1. There exists no significant difference in maximum strength of upper body between pre and

post test.

2. There exists no significant difference in maximum strength of lower body between pre and

post test.

3. There exists no significant difference in strength endurance of upper body between pre and

post test.

4. There exists no significant difference in strength endurance of lower body between pre and

post test.

Delimitations

1. The research was delimited to females who were selected randomly.

2. The subjects for the research were selected from Flex body liners health club, dugri, Ludhiana.

Flex body liners health club, gill road Ludhiana.
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3. The research was delimited to 30 female subjects who were members in these health clubs,

age ranged between 19 to 22 years.

4. The duration of training programme was ten weeks in which subjects  attended the training

programme for three days per week.

5. The study was delimited to the following variables :-

Maximum strength of upper body, Maximum strength of lower body, Strength endurance of

upper body, Strength endurance of lower body.

Limitation

The diet, health habits, style of daily living, socio-economic, cultural, geographicaland

educational back ground of the girls were considered as limitations.

Methods and Procedure

Research is experiment in nature. Researcher wants to find out the effect of training program

of ten weeks on females’ maximum strength and strength endurance of upper and lower body.

Sample for this research was taken from flex body liners health club, dugri and flex body liners

health club, gill road, Ludhiana. Thirty subjects were considered for the research. Researcher

took pre-test of the selected variables of subjects before starting training and after ten weeks of

training the researcher took post-test ofselected variables and applied statistics.

Criterion Measure

1. Maximum Strength of upper body -was measured with heavy weight medicine ball throw in

kg

2. Maximum Strength of lower body- was measured by standing broad jump with heavy weight.

3. Strength Endurance of upper body-was measured with push ups in 1 min.

4. Strength Endurance of lower body- was measured with12 minutes run and walk.

Statistical Techniques

Mean,Standard Deviation and t-ratio were used to compute data.

Analysis and Interpretation

For testing the hypothesis, the level of confidence was set level of significance at 0.05%

Table 1: Shows the effect of pre-test and post- test scores on maximum strength of upper body.

Group Mean SD SED t-value 

Pre-test 624.13 72.30  

7.97 

 

25.39 
Post-test 632.10 72.68 

Table 1 shows the comparison of mean scores of pre- test and post -test on maximum

strength of upper body of females. The mean value and SD of pre-testis 624.13 and 72.30and

the post-test is 632.10 and 72.68 respectively.After applying t-test’, significant difference was

found between pre-test and post-test on maximum strength of upper body of females. The

calculated t-value of maximum strength of upper body is 25.39 and it is greater than table value
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(1.96), therefore, the hypothesis 1 which states that ‘There exists no significant difference in

maximum strength of upper body between pre and post test.’ is rejected.

Table 2: Shows the effect of pre-test and post-test score on maximum strength of lower body.

Group Mean SD SED t-value 

Pre-test 140.53 14.51  

19.67 
 

13.08 
Post-test 160.2 18.23 

Table 2 shows the comparison of mean scores of pre-test and post-test on maximum strength

of lower body of females. The mean value and SD of pre-test is 140.53 and 14.51 and the post-

test is 160.2 and 18.23 respectively. After applying ‘t-test’, a significant difference was found

between the pre and post test scores on maximum strength of lower body on females. The

calculated t-value of maximum strength of lower body is 13.08 and it is greater than table value

(1.96), therefore, the hypothesis 2 which states that ‘There exists no significant difference in

maximum strength of lower body between pre and post test.’ is rejected.

Table 3: Shows the effect of pre-test and post-test scores on strength endurance of upper body.

Group Mean SD SED t-value 

Pre-test 10.9 2.3  

7.6 
 

19.46 
Post-test 18.5 3.31 

Table 3 shows the comparison of mean scores of pre-test and post-test on strength endurance

of upper body on females. The mean value and SD of pre-test is 10.9 and 2.3and the post-test is

18.5 and 3.31.After applying ‘t-test’, significant difference was found between the pre-test and

post-test on strength endurance of upper body on females. The calculated t-value of strength

endurance of upper body is 19.46 and it is greater than table value (1.96), therefore, the hypothesis

3 which states that ‘There exists no significant difference in maximum endurance of upper body

between pre and post test.’ is rejected.

Table 4: Shows the effect of pre- test and post- test score on strength endurance of lower body.

Group Mean SD SED t-value 

Pre-test 1474.5 242.24  

219.8 

 

15.89 Post-test 1694.3 258.1 

Table 4 shows the comparison of mean scores of pre-test and post-test on strength endurance

of lower body on females. The mean value and SD of pre-test is 1474.5 and 242.24and the post-

test is 1694.3 and 258.1.After applying‘t-test’, significant difference was found between the

pre-test and post-test onstrength endurance of lower body on females. The calculated t-value of

strength endurance of lower body is 15.89 and it is greater than table value (1.96), therefore, the

hypothesis 4 which states that ‘There exists no significant difference in maximum endurance of

lower body between pre and post test.’ is rejected.
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Discussion and Conclusion

The selected training program brings positive effect on maximum strength and strength

endurance of upper and lower body on females.Significant differences were found between pre

and post trainingand  therefore all null hypotheses  were rejected.
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A Analytical Study of Mental Health Through
Emotional Intelligence

Dr. Shraddha Patil*

ABSTRACT

Mental health refers to the capacity of an individual, a group and the environment to interact with

one another in ways that promote the feeling of well-being. The entails the optimal development and

use of mental abilities (thinking, reasoning, understanding, feeling and behavior) are required for

normal level of functioning. Emotional intelligence is the ability to recognize one’s own and other

people’s emotions to discriminate between different feelings and label them appropriately and to use

emotional information to guide thinking and behavior. The present study is an analytical study of

mental health through emotional intelligence. The tools of the study were Emotional Intelligence Test

by S. Pethe and Mental Health Scale prepared by the investigator herself. The results of the study are

discussed at the length of paper.

Key Words: Mental Health, Emotional Intelligence, Student Teachers

Introduction

Teacher plays an important role in nation building. Teacher is the torch bearer of the human

race and guardian of the future of mankind. He plays an important role in shaping and molding

the personality of the child. To play important role in development of students, teachers’ mental

health should be fit and free from all stress and strain. In 2003, Higgs and Slaski found that

emotional intelligence was strongly correlated with physical and mental health. We often observed

that person with good emotional intelligence have ability to adversity. Similarly teacher with good

emotional intelligence has ability to manage class effectively and use his competencies for the

development of student community.

Mental Health

Mental health refers to the capacity of an individual, a group and the environment to interact

with one another in ways that promote the feeling of well-being. This entails the optimal

development and use of mental abilities (thinking, reasoning, understanding, feeling and behavior)

required for normal level of functioning. According to World Health Organization (WHO) mental
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health is defined as a state of well-being in which the individual realizes his or her own abilities,

can cope with the normal stresses of life can work productively and fruitfully and is able to make

a contribution to his or her community. Mental health denotes a state of optional development

and functioning of the individual allowing the realization of aspiration and satisfaction of needs as

well as the ability to change or cope with the environment.

Mental health is an expression of emotions and signifies as successful adoption to a range

of demand from perspectives of the discipline of positive psychology resilience. J. A. Hadfield

defined “Mental health is the full and harmonious functioning of the whole personality. According

to Abayomi (1993) mental health is all about the way human beings are able to adjust to various

factor in their environment so that they still maintain a good mental state or social psychological

well-being, includes among others how children adjust to school life, how adults adjust to job

situations, marital life, community involvement activities etc. In fact, mental health is concerned

with how people adjust to all life events, whether good or bad.

In society in some extent many people who live normally in the communities are mentally

disabled but they still live their normal life because culturally, socially and clinically they are not

yet defined as being mentally disabled. Mental health is a relative term What we accept as being

a normal mental state in our culture may turn out to be abnormal in another culture or society.

(Michael, ed. 1995) in their contribution on the study of mental health, it was deduced that the

departure of individual from the state of happiness and satisfaction under certain environmental,

social and emotional influences is refered to as mental disorder.

Emotional Intelligence

Emotional intelligence is the ability to recognize one’s own and other people’s emotions to

discriminate between different feelings and label them appropriately and to use emotional

information to guide thinking and behavior. Daniel Goleman defined emotional intelligence as the

ability to be aware of and to handle one’s emotions in varying situations. Studies have shown that

people with high emotional intelligence have greater mental health. Mental health and emotional

intelligence are two sides of human personality.

Objectives of the Study

1. To find out the relationship between mental health and emotional intelligence of student

teachers.

2. To find out the relationship between the mental health of student teachers of high and

average emotional intelligence.

3. To find out the relationship between mental health of student teachers of high and low

emotional intelligence.

4. To find out the relationship between the mental health of student teachers of low and

average emotional intelligence.

Hypotheses of the Study

1. There is no significant relationship between mental health and emotional intelligence of

student teachers.
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2. There is no significant difference between the mental health of student teachers of high and

average emotional intelligence.

3. There is no significant difference between the mental health of student teachers of high and

low emotional intelligence.

4. There is no significant difference between the mental health of student teachers of low and

average emotional intelligence.

Tools Used

1. Emotional Intelligence Test by S. Pethe.

2. Mental Health Scale prepared by the investigator herself.

Sample

The sample of study consists of 40 male and female student teachers in Mahavir

Mahavidyalya, Kolhapur, Maharastra. Sampling was based on the random sampling technique.

Data Analysis

The data collected form student teachers were analyzed with the help of mean, Sd, t-test

techniques and coefficient of correlation was used to find out relationship between emotional

intelligence and mental health.

Analysis and Interpretation of Data

Hypothsis 1: There is no significant relationship between mental health and emotional

intelligence of student teachers.

Table 1: Showing the values of coefficient of correlation between mental health and emotional intelligence

of student teachers.

Variable N df r-value Significance level  

Mental Health 
40 99 0.9303 Significant 

Emotional Intelligence 

 
Table 1 shows that the obtained r-value is 0.9303, which is greater than the table value for

degree of freedom 99 and 0.05 level. Hence it shows that there is positive correlation between

emotional intelligence and mental health from this we can say that there is significant correlation

between emotional intelligence and mental health of student teachers.

Hypothsis 2: There is no significant difference between the mental health of student

teachers of high and average emotional intelligence.

Table 2: Showing the mean scores of the mental health of student teachers of high and low emotional

intelligence

Variable  N Mean S.D. t-ratio and Significance level  

High emotional intelligence 21 13.9 3.3 4.8 

Significant Low emotional intelligence 19 20 3.2 
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Table no. 2 it is indicated that the obtained t value is 4.8 which is greater than table value

1.97 at 0.05 level of significance. This means that there is significanc difference in the mental

health of student teachers belonging to high and low emotional intelligence group. Hence the null

hypothesis is rejected.

Hypothsis 3: There is no significant dieeference between the mental health of student

teachers of high and low emotional intelligence.

Table 3: Showing the mean scores of the mental health of student teachers of high and average emotional

intelligence

Variable N Mean S.D. t-ratio and Significance level  

High emotional intelligence 30 19.30 2.9 1.43 

Insignificant Average emotional intelligence 10 20 3.2 

 
From the table no. 3 it is indicated that the obtained t value is 1.43 which is less than table

value 1.97 at 0.05 level of significance. This means that there is no significant difference in the

mental health of student teachers belonging to average and low emotional intelligence group.

Hence the null hypothesis is accepted.

Hypothesis 4: There is no significant difference between the mental health of student

teachers of low and average emotional intelligence.

Table 4: Showing the mean scores of the mental health of student teachers of average and low emotional

intelligence

Variable N Mean S.D. t-ratio and Significance level 

Average emotional intelligence 32 21.22 3.9 1.23 

Insignificant Low emotional intelligence 08 19 3.1 

 
From the table 4, it is indicated that the obtained t value is 1.23 which is less than table

value. This means that there is no significant difference in the average emotional intelligence and

low emotional intelligence.

Findings

1. There is significant correlation between emotional intelligence and mental health of student

teachers.

2. There is significant difference between the mental health of student teachers of high and

low emotional intelligence.

3. There is significant difference between the mental health of student teachers of high and

average emotional intelligence.

4. There is no significant difference between the mental health of student teachers of average

and low emotional intelligence.

Conclusion

From the analysis of above data it can be inferred that there is positive correlation between

emotional intelligence and mental health of student teachers. But there is no significance difference
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between the mental health of average and low emotional intelligence.
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Impact of Television Advertisements on Food Habits
of School Students – A Study

Dr. Ravindra Mirajkar*

ABSTRACT

The impact of television advertisements on children’s eating behavior and health is of critical interest.

Children receive a significant amount of food related messages from television. This study tries to

analyse the influence that food message on television have on the food preferences of children. Numerous

food products advertised during television programmes. Studies examining the type of food product

advertised found that snacks were the chief food item that was shown on television. In children’s

program 83% of all advertisements are for fast food or snacks.

Key Words: Television Advertisement, Food habits, School Students

Introduction

Now a days mass media plays an important role in the lives of children. Television has the

capacity to capture the attention of the children easily. Television viewing is typically a child’s

first media experience (Zimmermeen et al 2007). Since television is easily available in the homes,

the messages that television convey to children cannot be ignored. Children can learn and receive

many messages from television. The impact of television advertisements on children’s eating

behavior and health is of critical interest. Children receive a significant amount of food related

messages from television.

Television provides a large source of food related messages to children (Story and French

2009). Food and toys are the two largest categories of products that target children (Willians et

al. 1993). A study on television networks indicated that, one fifth of the commercials were for

food and food advertisements were especially prevalent during cartoon and on children’s networks

(Bell et al. 2009).

Food Pattern which Appear on Television

Numerous food products are advertised during television programmes. Studies examining

the type of food product advertised found that snacks were the chief food item that was shown

on television. In children’s program 83% of all advertisements are for fast food or snacks. It was
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found that snacks food was shown in commercials more often than breakfast, lunch and dinner

combined (Harrison and Make, 2005). Snacks appearing on television included candy bars, chips,

cookies, biscuits, popcorn, pizza, sandwich and burgers. These products are high in calorie and

low in nutrition. So, the change in eating habits are attributed to the food messages available on

television that directly targets children.

Objectives of the Study

1. To find out which types of food is preferred by children students in school.

2. To find out the various ways to purchase behavior of the students.

3. To find out the consumption attitude about food products of students.

Methodology of the Study

A survey method was adopted for this study. A questionnaire was distributed to school

children. Data collected from 200 school children (100 Boys and 100 Girls) in Samata High

School, Kolhapur, Maharashtra for this study. The children were from the 5th to 9th standard. The

study followed a systematic sampling technique. Out of 200 questionnaires, 4 were found to be

incomplete and were removed from the data. The data of the 196 respondents was collected and

analyzed to arrive at the results. The aspects namely food preferences purchase behavior, and

consumption were taken into consideration to study the influence that food messages on television

have on the food preference of children.

Analysis and Interpretation

Sr. 

No. 
Food Preferences Percentage 

1 Chocolate/Candy 89.2% 

2 Biscuits/Cake 82.3% 

3 Wafers/Chips 78.4% 

4 Soft drinks 75.1% 

5 Pasta/noodles 70.30% 

6 Breakfast cereals 66.3% 

7 Fruit Juice 61.9% 

The above tables shows the food preferred by children. It was found that 89.2% prefer

chocolate/candy, 82.3% prefer biscuit/cake. 78.4% prefer chips. 75.1% prefer Acidic soft drinks

(e.g cola). 70.3% pasta/noodles, 66.1% prefer breakfast cereals. 61.9% prefer non acidic soft

drinks (Fruit Juices).
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Table No. 2: Purchase behavior

Sr. 

No. 

Purchase Agree 

Frequency/ 

Percentage 

Disagree 

Frequency/ 

Percentage 

1 I buy the food products shown on 

television 

165 

84.5% 

31 

15.9% 

2 I prefer my parents to buy the food 

products that are advertised on television 

172 

87.7% 

24 

12.3% 

3 I usually demand the food products that I 

see on television  

160 

81.6% 

36 

18.4% 

4 I feel food advertisements on television 

encourage me to buy the food products 

158 

80.6% 

38 

19.4% 

The above table shows that among the 196(100%) children, 165 (84.10%) agreed and 31

(15.9%) disagreed to the statement no. 1 which states ‘I buy the food products shown in television.’

Similarly 172 (87.7%) agree and 24 (12.3%) disagree to the statement no. 2 which states that ‘I

pester my parents to buy the food products that are advertised on television.’ 160 (18.6%) agree

and 36 (18.4%) disagree to the statement no.3 stating ‘I usually demand the food products that

I see on television.’ 158 (80.6%) children agree and 38 (19.4%) children disagree to the statement

no. 4 stating ‘I feed food advertisements on television encourage me to by the food products.’

Table No. 3: Consumption

Sr. 

No. 

Consumption Agree 

Frequency/ 

Percentage 

Disagree 

Frequency/ 

Percentage 

1 I prefer to eat food products shown on 

television than homemade food items  

171 

87. 24% 

25 

12.75% 

2 I desire to eat the food products shown on 

television  

164 

84% 

32 

16% 

3 I think food products shown television are 

tastier than home made products 

159 

81% 

37 

19% 

4 Repeated food advertisements on 

television increase my desire to eat them 

159 

81% 

37 

19% 

The above table shows that among the 196 (100%) children, 171 (87. 24%) agree and 25

(12.75%) disagree to the statement ‘I prefer to eat shown on television food products.  164

(84%) agree and 32 (16%) disagree to the statement ‘I desire to eat the food products shown on

television. 159 (81%) agree and 37 (19%) disagree to the statement I think food products shown

television are tastier than home made products.’ While 159 (81%) agree and 37(19%) disagree

to the statement ‘Repeated food advertisements on television increase my desire to eat them.’

Discussion

The study revealed that food messages on television had an influence on children. They

also thought that the food products promoted by television were indeed tastier than homemade

items and repeated food advertisements on television increase their desire to eat them.
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Conclusion

The food messages are successful in controlling and live by the minds of the vulnerable

children. They effectively convince the children to purchase and consume the food products

shown on television.
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Enrolment and Retention of Weaker Section

Children at Primary Level

Om Parkash* & Dr. Kartar Singh**

ABSTRACT

To cover all the children under the umbrella of elementary education, government decided to provide

incentives, such as midday meal, free text books, stationary and uniforms to disadvantaged pupils. In

spite of substantial expansion of elementary education system in the last three decades, a very large

number of children, particularly girls and from the deprived section of society in India, continue to be

out of school. In the field of education weaker section of the society is lagging behind in present time.

But the scene is very disturbing and misleading when we see in the field of primary education. The

present paper tries to understand why many children are out of school from weaker section, in spite of

apparent access is the basic aim and the basic need for the study. The study explores the factors which

affect the retention rate of weaker section children at primary level.

Key Words: Enrolment, Drop-outs, Primary Level, Retention Rate, Weaker Section.

Introduction

Education as a unique feature of human society enables the human beings, not only to

distinguish between the civilized and uncivilized, but also help them to achieve what otherwise

remains unachieved. India has witnessed phenomenal development in education since

independence. The overall literacy rate has gone up significantly during this period. However,

the national goal of universalisation of elementary education and total eradication of illiteracy still

requires a lot of efforts. There has been significant increase in education expenditure with huge

expansion of educational institutions in India. There has been considerable and impressive increase

in the enrolments of boys and girls including scheduled caste and scheduled tribe students

particularly at elementary level of education. The dropout rates at the different stages of school

education have been declining steadily. However, these rates are still very high and need sustained

efforts to reduce them sharply. The State of Haryana has made a tremendous progress in the

field of enrolment of students, reduction in the dropout rate, improvement in the literacy rate,

reduction in the gap of male and female literacy rate etc.
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Rational of the Study

For developing nations, it is recognized that the achievement of national goals and purpose

in the modern world are tied to availability of education provided to their children. Article 45 of

directive principles of the constitution of India provides free and compulsory education for all

children up to age of fourteen years. To cover all the children under the umbrella of elementary

education, government decided to provide incentives, such as midday meal, free text books,

stationary and uniforms to disadvantaged pupils. In spite of substantial expansion of elementary

education system in the last two decades, a very large number of children, particularly girls and

from the deprived section of society in India, continue to be out of school. There were also vast

differences within states and between social groups, with very low rate of enrolment reported

for socially disadvantaged groups, such as scheduled castes, scheduled tribes and other backward

classes, despite a series of efforts by the government. There exist numerous problems in achieving

the goal of cent percent elementary education. To understand why many children are out of

school from weaker section, in spite of apparent access is the basic aim and the basic need for

the study.

Review of the Related Literature

The studies on enrolment and retention at primary level with regard to weaker section are

very few. The researcher has found a few studies which are related to the present study but,

keeping the scope and nature of the research topic in view, review of the related literature was

carried out. The available literature related to the present research work has been reviewed and

presented.

Roy, Prohlad & Rajesh Ekka (2014) conducted a study on entitled “Educational Wastage:

A Problem of Primary Education”. Methodology: The study was largely exploratory and that

our probes are neither intensive nor comprehensive. Sample: The sample consisted of 300

primary and upper primary school children of age group 6-14 years of school going and non-

going children of Birbhum district of West Bengal of India. Findings: The enormity of the

problem of educational wastage increases further when we view it in relation to the remote

areas and their population, who are victims of economic deprivation and social humiliation. Further

the people not only grown under object poverty but they suffer from economic oppression, social

suppression and culture isolation.

Rana, S. S. (2014) conducted a study on entitled “An Evaluative Study of Mid-day Meal

Programme in Chandigarh and Panchkula”. Methodology: Descriptive survey research method

was used. Findings: The study found that Mid-day meal scheme is successfully serving the

purpose for which it was started. It has brought an increase in attendance rate of children but

could not put a complete check on the drop-out rate of students. Mid-day meal gave the children

adequate nutritional support but the whole process took so much of time from normal teaching

and learning process that it resulted in a reason for spoiled academic environment in schools.

Children were found to be satisfied with the quality and quantity of food distributed while teachers

showed their concern for quality and hygiene.

Singh, B.G. (2013) conducted a study on entitled “A study of the reasons of urban deprived
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children repeatedly becoming out-of-school even after their mainstreaming in the regular schooling

system”. Findings: The study found that (i) Enrolment Profiles Trends of enrolment in primary

and upper primary level classes are decreasing. Less number of children was getting admission

in government run schools of urban area. One reason may be the preference for private schools

run in the same area. Girls’ enrolment is higher than boys in all the classes (except class 2 and 7).

A discriminatory behaviour against female child is evident by the findings of the research. Share

of admitted students demonstrate that OBC students were about 55%, SC students were about

22%, General students were 12% and ST students were about 11%. (ii)  Dropout profile Dropout

rate was higher in girls than boys at initial level (i.e. class 1 to 4) while more boys left the school

in classes 5 and 6. In class 8, dropout rates was higher in girls. Dropout rate in OBC was

relatively lower; while it was higher in general category students. ST students showed highest

dropout percentage in class 1, but their rate was decreasing. SC students showed mixed trend,

however, students of all the categories showed lowest dropout in class VIII.

Shashi Bala Bhalla (2003) conducted a study on entitled “The study of enrolment and

retention of children of weaker sections in primary schools of Delhi”. Findings: (i) There was

an increase of 3.56% in enrolment of pupils in all the primary schools of South zone from 1991-

1992 to 1992-1993. (ii) The enrolment of SC/ST pupils had an increase of 1.29% from 1991-

1992 to 1992-1993. (iii) Retention rate of boys in both the years 1995-1996 was higher in

resettlement colonies as compare to the retention rate of boys’ schools of rural areas in the same

years. (iv)The retention rate of SC/ST pupils was much lower as compared to retention rate of

total number of pupils and Non SC/ST pupils of all the schools in both the years 1996-1997.

Conclusion

The majority of the studies analyzed the only at macro level situations. The district and

block level studies are very scanty. The interdisciplinary and integrated studies particularly to the

programmes implementation, feedback, impact on enrolment, retention and dropouts are very

limited. The various study were conducted in different states related to the impact of various

government schemes to promote primary education. The researcher could not find related studies

regarding enrolment and retention of weaker section children at primary level in District Jind.

Therefore the present study was undertaken by researcher.

Objectives of the Study

The objectives of the study are following: -

1. To study the Enrolment of Weaker Section Children.

2. To study the Retention Rate of weaker section Children.

3. To study the factors affecting the Retention Rate of weaker section Children.

Delimitations of the Study

The present study was delimited to the following aspects

1. The study was delimited to Pillukhera Block of District Jind of Haryana.
2. The study was delimited to Government Primary Schools.

3. The study was delimited to the academic session 2012-2013 to 2013- 2014.
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Research Methodology

The present study attempts to study the enrolment and retention rate of weaker section

children at primary level in Pillukhera Block. In the present study the descriptive survey method

of research has been used.

Sample of the Study

In the present study multistage purposive sampling technique has been used in order to

select one Block out of Seven Blocks of District Jind. At the first stage one Block namely

Pillukhera out of seven of district has been selected. In second stage sample of the schools are

also drawn by purposive sampling technique. The sample of ten schools; their Head Teachers,

Teachers and Parents of the students have been selected.

Details of Total Sample of Study

The total sample for the present study can be presented in the following table.

Table 1: Details of total sample of study

Block No. of School No. of Head 

Teachers 

No. of 

Teachers 

No. of 

Parents  

Pillukhera 10 10 20 20 

 
Table 1 revealed that for the study one Block of the District Jind was selected; out of it 10

schools were selected. From each school one head teacher, two teachers and two parents were

selected for the study. In the selected 20 parents, 60 % (12) parents’ children are studying in

school and 40% (8) parents’ children were drop-outs or not going to school.

Tools of the Study

The following tools were developed and used by the investigator for the collection of data.

Tool No. 1. Questionnaire for Primary School Head Teachers.

Tool No. 2. Questionnaire for Primary School Teachers.

Tool No. 3. Focused Group Unstructured Interview for Parents.

Statistical Technique

According to the nature of data frequencies and percentage was calculated of each items.

Analysis and Interpretation of Data

The data was analyzed item wise.

Table  2: Enrolment of SC Students

 

Enrolment 

 

Class  →→→→ 

Year 

I 

 

II III IV V 

Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls Total 

2012-13 72 62 134 56 50 106 51 43 94 76 68 144 59 61 120 

2013-14 61 73 134 52 56 108 83 53 136 55 44 99 48 45 93 
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Figure 1

It is revealed from the table and figure that the total enrolment of SC students in class 1st

was 134 (72 boys and 62 girls) in 2012-13. Whereas the total enrolment of class 5th was 93 (48

boys and 45 girls) in 2013-14.

Table 3: Enrolment of BC Students

 

Enrolment 

Class  →→→→ 

Year 

I II III IV V 

Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls Total 

2012-13 50 51 101 48 41 89 33 39 72 58 58 116 39 34 73 

2013-14 31 33 64 30 36 66 48 44 92 34 33 67 61 57 118 

Figure 2
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The total enrolment of BC students in class 1st was 101 (50 boys and 51 girls) in 2012-13.

Whereas the total enrolment of class 5th was 118 (61 boys and 57 girls) in 2013-14.

Table 4: Enrolment of Weaker Section Students

 

Enrolment 

 

Class    →→→→  

Year 

I 

 

II III IV V 

Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls Total Boys Girls Total 

2012-13 122 113 235 104 91 195 84 82 166 134 126 260 98 95 193 

2013-14 92 106 198 82 92 174 131 97 228 89 77 166 109 102 211 

Figure 3

The total enrolment of weaker section students in class 1st was 235 (122 boys and 113 girls)

in 2012-13. Whereas the total enrolment of class 5th was 211 (109 boys and 102 girls) in 2013-14.

Table 5: Retention Rate and Drop-outs Rate of SC Students

Session 2012-2013 2013-2014 Retention Rate Drop-outs Rate 

Gender 

Boys 72 48 66.67 33.33 

Girls 62 45 72.58 27.42 

Total 134 93 69.44 30.60 
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Figure 4

The retention rate of SC is 69.44 (66.67 boys and 72.58 girls). The girls’ retention rate is

higher than the boys. The dropout rate of SC students is 30.60 (33.33 boys and 27.42 girls).

Table 6: Retention Rate and Drop-outs Rate of BC Students

Session 2012-2013 2013-2014 Retention Rate Drop-outs Rate 

Gender 

Boys 50 61 122 00 

Girls 51 57 111.76 00 

Total 101 118 166.83 00 

Figure 5
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The retention rate of BC is 166.83 (122 boys and 111.76 girls). The girls’ retention rate is

higher than the boys. The dropout rate of BC students is zero in selected schools.

Table 7: Retention Rate and Drop-outs Rate of Weaker Section Students

Session 2012-2013 2013-2014 Retention Rate Drop-outs Rate 

Gender 

Boys 122 109 89.34  10.66 

Girls 113 102 90.27  09.73 

Total 235 211 89.79  10.21 

Figure 6

The retention rate of weaker section students is 89.79 (89.34 boys and 90.27 girls). The

girls’ retention rate is higher than the boys. The dropout rate of weaker section students is 10.21

(10.66 boys and 9.73 girls). The boys’ dropout rate is higher than girls.

Major Finding of the Study

The major findings of the study are given as following:-

Enrolment

Ø The total enrolment of SC students in class 1st was 134 (72 boys and 62 girls) in 2012-13.

Whereas the total enrolment of class 5th was 93 (48 boys and 45 girls) in 2013-14. The total

enrolments of boys were higher than girls in given years. The enrolment of boys and girls

are decreasing from class 1st to 5th in given time period.

Ø The total enrolment of BC students in class 1st was 101 (50 boys and 51 girls) in 2012-13.

Whereas the total enrolment of class 5th was 118 (61 boys and 57 girls) in 2013-14. The

enrolment of boys and girls are decreasing from class 1st to 5th in given time period.
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Ø The total enrolment of weaker section students in class 1st was 235 (122 boys and 113 girls)

in 2012-13. Whereas the total enrolment of class 5th was 211 (109 boys and 102 girls) in

2013-14. The total enrolments of boys were higher than girls in given years. The enrolment

of boys and girls are decreasing from class 1st to 5th in given time period.

Retention Rate and Drop-outs Rate

Ø The retention rate of SC is 104.38 (86.73 boys and 119.66 girls). The girls’ retention rate is

higher than the boys. The dropout rate of SC students is 30.60 (33.33 boys and 27.42 girls).

The boy’s dropout rate is higher than the girls.

Ø The retention rate of BC is 166.83 (122 boys and 111.76 girls). The boys retention rate is

higher than the girls.

Ø The retention rate of weaker section is 89.79 (89.34 boys and 90.27 girls). The girls’ retention

rate is higher than the boys. The dropout rate of weaker section students is 10.21 (10.66

boys and 9.73 girls). The boy’s dropout rate is higher than girls.

Factors affecting the Retention Rate of weaker section Children

There are many factors which affect the retention rate of weaker section children at primary

level. The main factors are given below:-

Location and Environment of the School

The school environment is most effective factor for increasing the enrolment and retention

rate of weaker section children. If the school environment is healthy, conducive, attractive and

favourable for the children they show interest to go to school.

Teacher Personality and Appearances

All the head teachers, teachers and parents of students accepted that the teacher personality

and appearances which includes - The physical personality and leadership quality of the teacher,

higher qualification of the teacher, communication skills of the teacher and behaviour of the

teacher with his/her head teacher, Colleagues, Students and Parents of Students etc. affect the

retention rate of   the weaker section children at primary level.

Mid-Day Meal (MDM) Programme

Mid-Day Meals (MDM) programme which includes – Regularities in MDM, Hygiene,

Nutritious in diet, Quality etc. are very important factor which affect the enrolment and retention

rate of SC and BC students considered by all the respondent.

Classroom Environment

The class room environment which includes – Pupils Teacher Ratio, Behaviour of Teachers

and Peers, seating arrangement, Class room harmony, Class room material etc. are affect the

retention of weaker section children at primary level considered by the head teachers and teachers.

School and Community

The visit of community resources, the visit of community members, the cleanness of the
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classroom and other related works do by Students and the relation of the teachers with students’

parents affect the retention of SC and BC students accepted 80% head teachers, teachers and

parents.

Socio-Economic Status of the Parents

The Socio-Economic status of the parents is the factor for affect retention rate of weaker

section children at primary level. The main cause of low enrolment and retention of weaker

section children at primary level is the poverty and economic condition of the parents. It is

accepted by all the head teachers, teachers and parents of students.

Government Welfare Scheme

The head teachers, teachers and parents of the students accepted that the Government

Welfare scheme which includes- Scholarships, Free - Textbooks, Free – Uniforms, other incentives

etc. increase the retention rate of SC and BC students at primary level.

Educational Implications

The study has its implications for education policymakers, administrators, teachers, parents,

community persons, researcher and other personnel involved in the functioning of primary education.

Some of the important educational implications of the study are as follows:

Ø The study found that the Head Teachers, Teachers and parents are accepted that the

school environment is helpful in increasing the enrolment and retention rate of weaker

section students of Primary schools. So the effective steps should be taken for making the

school environment healthy and conducive for the students.

Ø The study revealed that the classroom environment was very important factor which

effectively affect the enrolment and retention of weaker section children at primary level.

For making the learning interesting and easy to the students, the classroom environment

should be positive and child-centred.

Ø The study found that most of head teachers and teachers accepted that the teachers

personality and appearances affects the enrolment and retention of weaker section students

of Primary schools. So, there is a need for development of teachers’ personality and

appearances for creating effective environment for achieving the goals of universalization

of primary education.

Ø The results of present study revealed that the main cause of low enrolment and retention of

weaker section children at primary level is the poverty and economic condition of the parents.

The main causes of dropouts are the lack of educational awareness and poor condition of the

parents. The study found that most of the parents of dropouts are not interested to send their

children again to school. So the right steps should be taken for the improvement of Socio-

Economic conditions of parents and proper awareness programme should be introduced.

Conclusion

It can be concluded that the enrolment and retention rate of weaker section students are

not satisfactory and it is lagging behind at the present time. It proves that the weaker section of



62 Enrolment and Retention of Weaker Section Children at Primary Level

62

society always remains out from the access of education. Under the various government schemes;

provisions have been made for the universal enrollment and retention. It is here important to

mention that still many students of this section are out from the school. This situation cannot be

said to be satisfactory because still some effective steps are required to bring these students to

school. The factors which are identified by study if positively work the objectives of universalisation

of elementary education can be achieved.
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Marriage A Major Theme of the Poetry of
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ABSTRACT

Indo-Anglian women’s poetry took its origin in the process of Westernization in the later half of the

nineteenth century. Toru Dutt (1856-1877) and Sarojini Naidu (1879-1949) were the first two great

predecessors of contemporary Indo-Anglian women poets. Kamala Das also articulates the plight and

predicament of women whom she considers doomed to live in an intensely man-made world. In a

traditional social set-up when young girls reach puberty, their movements are restricted whereas there

are no restrictions for their brothers at the same age. This secondary status becomes more obvious as a

girl grows up. She is prevented from developing her own individuality. She is constantly reminded that

she is destined for man and the one who gets the most masculine attention is the luckiest one. Imtiaz

Dharker’s Fatimah, a Muslim girl, elopes with an English boy to free herself with the closed Muslim

world but it turns out to be only an exchange of masters. Marriage does not turn out to be a companionship

or equality for a woman; rather it is a trap which negates her rights to individuality, independence and

self-realization. Throughout history, women have been appropriated as sexual objects, Karl Marx says,

“Marriage is incontestably a form of exclusive private property.  Contemporary Indian women poets

realized that real self or natural self is totally denied to a married woman and who knows it better than

Kamala Das. Problems arise when a woman too starts seeking direction for herself. Kamala Das has

modernized the Indian feminine poetic psyche. The persona in her poems breaks away from the traditional

role of a woman.

Introduction

Indo-Anglian women’s poetry took its origin in the process of Westernization in the later

half of the nineteenth century. Toru Dutt (1856-1877) and Sarojini Naidu (1879-1949) were the

first two great predecessors of contemporary Indo-Anglian women poets. Dutt renders authenticity

to the Indian English verse with her innovative style, representing extensively the Indian tradition

in a foreign language. Her poetic contribution are original are on themes of Nature, love, home

and the poems reveal her narrative and descriptive skill. Indian world of myths and legends is

authentically portrayed for the first time in her ballads. In her well-known poem “Our Casuarina
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Tree”, Toru Dutt writes:

“What is that dirge-like murmur that I hear

Like the sea breaking on the shingle beach?

It is the tree’s lament, an eerie speech,

That haply to the unknown land may reach.”

She touches upon questions of gender, race and class without being very explicit in her

unfinished novel called Bianca. Sarojini Naidu (1879-1940) popularly known as the ‘Nightingale

of India,’ has been the most prominent woman poet of the colonial period who has won great

recognition in India and abroad. Her poems reveal her “ambiguous attitude.”She felt concerned

for the desperate condition of widow, but, at the same times, in her maudlin voice, she seems to

be endorsing the practice of ‘Sati’. Even the poet’s friend James Cousine disapproves of some

of her poems because of their “perpetuation of the ‘door-mat’ attitude to womanhood that masculine

domination has sentimentalized into a virtue.”(Quoted in Pathak, R.S. 16).

The post – 1947 era, that is the period after India gained independence, is marked by her

search for her own identity as a new-born nation in the modern world.  O. Lal and K. Raghavendra

Rao, in a somewhat brash “Introduction’ of Modern Indo-Anglian Poetry (1958) declared that

“the phase of Indo-Anglian romanticism ended with Sarojini Naidu.” They emphasized ‘the need

for the private voice,” especially because ‘we live in an age that tends so easily to demonstrations

of mass-approval and hysteria.’ The entrenched patriarchal structure still continued to control

and restrict the lives of women in one way or the other.  It still considered that women are

someone’s daughters, wives or mothers, minus their own personality.  Before marriage they are

brought up under strict control according to the traditional code with the view that she is to be

given to the new master, her husband.

The patriarchal practices are further perpetuated by myths and traditions which unfortunately

have been embedded in the fabric of every society.  According to V.A Novarra, the myth related

to the role of a woman in Britain prescribes that “a mother should devote herself to providing a

secure environment for her children. A married woman can not pursue her career which demands

mobility.” In India, since a woman is considered to be an embodiment of sacrifice, silent suffering,

humility, faith and knowledge, she should be virtuous, chaste, submissive, homely, graceful, and

devoted to her husband and his family.  She must seek pleasure in these relationships.  These

attitudes exemplify the belief that woman should not have any right on her own; she has only

duties in relation to man. Kamala Das also articulates the plight and predicament of women

whom she considers doomed to live in an intensely man-made world.

“Dress in sarees. be girl,

Be wife, they said _Be embroidered be cook,

Be a quarreler with servants, fit in, Oh,

Belong cried the categorizers.”

(‘An Introduction’)

In a patriarchal society, the birth of a female child is traditionally less welcome than that of

the male. Being born a boy is itself a privilege. Girls arrive in the world as undesirable creatures
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and the life-long battle against their formidable foe.

In a traditional social set-up when young girls reach puberty, their movements are restricted

whereas there are no restrictions for their brothers at the same age. The double standards start

operating from this age, binding girls indoors and encouraging boys to develop outdoor activities.

A spirit of competition, exploration and challenge is inculcated among boys, and they are taught

to exert their supremacy over the world in general.   Girls, on the contrary, are discouraged from

showing aggressive behavior and, instead, feminine virtues of grace, modesty and self-effacement

are frequently demanded from them. This secondary status becomes more obvious as a girl

grows up. She is prevented from developing her own individuality. She is constantly reminded

that she is destined for man and the one who gets the most masculine attention is the luckiest

one. Entire rearing and gearing up of a girl is male-oriented and her salvation lies in marriage.

Parents, grandparents, uncles, aunts - all condition her for this destiny right since her childhood.

Sujata Bhatt in her ‘Light’ expresses this tragic fate of being a daughter:

When I was seventeen

My grandmother said

‘Get her married

Before the light

Goes out of her face’,”

Ironically, these girls believe that marriage is an escape from the control of parents and

society. ImtiazDharker’s Fatimah, a muslim girl, elopes with an English boy to free herself with

the closed Muslim world but it turns out to be only an exchange of masters:

And there you are with your English boy

Who was going to set your free,

Trying to smile and be accepted,

Always on your knees.

(‘Purdha and Other Poems’)

Simone De Beauvoir observes: ‘There is an unanimous agreement that getting a husband—

or in some cases a ‘protector’ – is for her the most important of undertakings.  She will free

herself from the parental home, from her mother’s hold, she will open up her future not by active

conquest but by delivering herself up, passive and docile into the hands of a new master”  (Beauvoir

352). Marriage does not turn out to be a companionship or equality for a woman;  rather it is a

trap which negates her rights to individuality, independence and self-realization.  The “power

polities” to use a phrase from Kate Millett, operates in subtle manner in the institution of marriage,

reducing the status of a woman to a merely utility item, an object for decoration, for possession

and for man’s sexual gratification.

In her book Women, Resistance and Revolution, Sheila Rowbotham uses the term

“colonialized” to show the oppressed status of women in the society  She cites “economic

dependence,” “cultural takeover” and  “the identification of dignity with resemblance to he

oppressor” as some of “the similarities that exist between the colonization of the underdeveloped

countries and female oppression” (2014).   J.S. Mill is right in saying that marriage is the worst
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form of slavery for women. A man in marriage enjoys both the worlds: of home and of career.

Marriage to him means enlargement and confirmation of his existence.  It permits him progression

and self-advancement. A woman on the other hand is virtually reduced to the status of a maid.

Pressure of kitchen-work and house-hold work becomes a threat to a woman’s freedom and

individuality.  This traditional drudgery of household chores is depressing:

Unmade beds, dirty linen

Papers wrongfolded, slippers thrown,

…………………………

A sinkful of plates

And a head full of ache.

(‘Love Made a Housewife Out of Me’)

Sunita Jain in her poem “Knife” she expresses the destructive influence of household drudgery.

“My chapped feet,

My hands grown rough with domestic duties,

Where shall I hide these,”

Years of household chores give women parched, blistered and scratched hands. To Sujata,

Bhatt:

“now her fist

Looks more like her heart

Open wounds”

(‘Red August’)

Behroze Shroff has exposed this reality of Indian marriage, wifehood and motherhood in

her poem “Mother”. She shows how a girl’s cherished dreams are destroyed at a tender age of

nineteen:

“Your youth and energy were harnessed

To serve a mother-in-law’s sick bed.”

Joint family is a great crusher of a woman’s happiness. Mamta Kalia has also felt the

disparaging influence of this stem as she says:

“That it was not easy to be happy in a family of twelve.”

(‘After Eight Years of My Marriage’)

Throughout history, women have been appropriated as sexual objects, Karl Marx says,

“Marriage is incontestably a form of exclusive private property.  MamtaKalia’s “I am a Great

Fool” also presents the poet’s sense of ennui in her matrimonial relationship, where she finds

marriage as hazardous to keeping love alive.

“I am a great fool

To think that marriage is bliss

Was it last month or last year

That we exchanged a kiss.”



Dr. Hargunjot Kaur 67

67

Talking about this loneliness in human relationship, Greer says: “many a housewife staring

at the back of their husband’s newspaper, or listening to his breathing in bed is lonelier than any

spinster in a rented room.”  Most of the women suffer in marriage because their husbands like to

remain locked up in their solitary cells and do not try to recognize the fact that live is necessary

to happiness.

Extra-marital relations are no solutions to the marital problems.   The commission of adultery

in case of Kamala Das could not fulfill her quest for an ideal lover.

“After that love became a swivel-door

When one went out, another came in,

Then I lost count’ for always in my arms

Was a substitute for a substitute.

(‘Substitute’)

Contemporary Indian women poets realized that real self or natural self is totally denied to

a married woman and who knows it better than Kamala Das.  A woman in marriage has to play

imposed roles:

I must pose

I must pretend,

I must act the role

Of a happy woman,

Happy wife. (‘The Suicide’)

The lack of emotional content in man-woman relationship has been the cause of frustration

in Kamala Das. Lovemaking to Kamala as Anisur Rahman puts t, “a painful union with only a

remote hope of discovering something meaningful.” She describes her experiences in “Convicts”:

That was the only kind of love

This hacking at each other’s parts

Like convicts hacking, breaking clods

At noon.

Problems arise when a woman too starts seeking direction for herself.  Longer contented

with what life doles out, she wants to set her own agenda.  The same is the case with the

contemporary Indian women’s poetry.  It has broken the boundaries of tradition while describing

the conflict between the old and the new, and it expresses the desire of woman to break free of

the bonds that have restricted her since times immemorial. Kamala Das is regarded as a champion

of freedom for women.  She introduces a new trend in Indian poetry in English with her bold,

ruthless honesty tearing passionately at conventional attitudes to reveal the quintessential woman

within.

Kamala Das has modernized the Indian feminine poetic psyche.  Her poetry expresses a

woman’s longing for independence and freedom, quest for an individual identity, hunger for

establishing a meaningful relationship with a man, with the outside world.  She emerged as a

staunch rebel against the customary patriarchal arrangement in the Indian society. The persona

in her poems breaks away from the traditional role of a woman:
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Then … I wore a shirt and my

Brother’s trousers, cut my hair short and ignored

My womanliness …

She suffers badly from the identity crisis.  She is displeased with the kind of social conditioning

and gender stereotyping a woman is given since childhood. Her poems are powerful expression

of her feminine sensibility which seeks self-realization through man’s love. She revolts against

conventions, and struggles to realize her desire for ideal love through extra-marital sexual

relationships. The urge for freedom from living with the husband makes her rebellious:

“I shall  someday leave, leave the cocoon

You built around me with morning tea.”

However, in forging new identities, new metaphors and symbols, new bonds and new

meanings, these poets experience conflict between their personal values and larger social practices.

The traditional make-up of a conventional woman is a factor which persistently forbids them

from breaking away completely from the role of a traditional wife.  Thus, their attitude becomes

double edged: rebellious and tender: Their struggle with themselves and the world outside for a

kind of refuge in the realm of freedom takes the form of a conflict between passivity and rebellion

against the male-oriented universe. The poetry of contemporary Indo-Anglian women poets

speaks for and interprets these truths of their gender.  Torn between their feminist desires on one

side and their stereotyped social roles on the other, the poems of these poets are constructed

differently as compared to the poems of the male writers.

Although contemporary women poets are important for the freedom they claim for themselves

as women, yet we can still safely compare their emotional world to that of Sita.  The lives of

these women still revolve around the pivot of marriage.  A heavy pressure is exerted by the

society on them to pull on their marriage even if it is disintegrating.

The paradox of a woman’s situation is that she is still expected to perform the roles both

inside and outside the home with the same amount of devotion and fervor. She feels equal to man

and can compete with him in every sphere and yet she is still expected to follow the decorum of

walking a step behind him wherever she goes. The desire to flout the rules, break traditions and

self-assertion are common themes in the poetry of Indian women. Their poems reflect the chasm

that exists between their desires to do the things that have been hitherto denied them and the

forced submission to what society allows them to do. The contemporary Indian women poets are

also sharing the same ambience and the same concerns of an average woman.

“The Indian women’s poetry, thus operates within two divergent pulls— an impulse towards

a genuinely independent definition of the self on the one hand and the strong hold of patriarchal

social reality tending towards their self-effacement on the other.  This dichotomy invariably

brings about tension in their poetic sensibility.” But this tendency of charting out a ‘new woman’

who questions and protests rather than live in ignominy leads her to tread on problematic grounds,

resulting in her divided existence. The dualities within them leave them sad, lonely and empty.
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Cognitive Style of Adolescents in Relation to
School Environment

Dr. Balwinder Kaur* & Madhu Sharma**

ABSTRACT

In the recent years psychologists have begun to look at differences in the way human beings process

information and deal with their environments. The individual differences observed in these strategies

are to be called cognitive style. It represents stable traits that distinguish the learners according to

their consistencies in interacting with their environment. The main objectives of the study were to

study the relationship between cognitive style and school environment of adolescent boys and girls.

The hypotheses were that there is no significant correlation between cognitive style and school

environment of adolescent boys and there is no significant correlation between cognitive style and

school environment of adolescent girls. The sample of 200 students was selected from the students

studying in IX class drawn from Model Schools of Chandigarh. The present study showed the significant

relationship between cognitive style and school environment of adolescent boys and adolescent girls.

The result may be useful to the school administration to understand the fact that by providing congenial

environment in the school, the feeling of insecurity and lack of confidence in adolescents can be

removed.

Key Words: Cognitive Style, School Environment, Adolescents

Introduction

Man learns something new in every moment of his life. Learning and thinking are lifelong
processes. The deliberate attempt to learn means education. One of the main aims of education
is to excel in various subjects taught during the process of education. In the recent years
psychologists have begun to look at differences in the way human beings process information
and deal with their environments. The individual differences observed in these strategies are to
be called cognitive style. Cognitive style is usually described as a stable and persistent personality
dimension which influences attitudes, values and social interaction. It is a characteristic of cognitive
processing which is particular to a certain individual or class of individuals.

The construct of cognitive styles was originally proposed by Allport (1937), referring to
an individual’s habitual or typical way of perceiving, remembering, thinking, and problem solving.
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Messick (1976) defined cognitive style as stable attitudes, preferences or habitual strategies
that determine individuals’ more of perceiving, remembering, thinking and problem solving.

School is the most important educational agency where the new generation is trained for
certain types of activities for the betterment of society. It is very important to a school to maintain
itself as an institution, sensitive to the realities of its surroundings. The children of the community
are greatly influenced by the environment, in which they grow up and are taught. School
environment refers to the sum of the values cultures, safety practices and organizational structures
within a school that causes it to function and react in particular ways. Environment encompasses
the physical attributes of a school as well as levels of order, satisfaction and productivity. It
includes how students, staff and community interact and what approaches are used to solve
school problems. Environment reflects whether students and families feel they belong to the
school and how school rules are determined, expressed, understood and enforced.

Emergence of the Problem

The success of any educational program is dependent on how well the teacher is able to

deliver his thoughts and concepts and how well child is able to receive it. Today, it is well known

fact that education is not only cramming up and acquiring bookish knowledge but the ability to

perceive the information and to utilize the information. This ability of the individuals must be

examined to improve the educational program and this ability is frequently referred to as cognitive

style of learners. It is observed by the investigator during her teaching practice in B.ed. that most

of the learning difficulties are due to the lack of their cognitive abilities and their school

environment. So the consideration of cognitive style and school environment are important criteria

in the development and implementation of both curricula as well as educational program. So the

investigator is curious to find out whether there is any relationship between cognitive style and

school environment of adolescents. Moreover the investigator found no such research study, i.e.

directly or indirectly related to this research study. So that is why the investigator selected this

topic to examine cognitive style of adolescents in relation to school environment.

Objectives of the Study

1. To study the relationship between cognitive style and school environment of adolescent boys.
2. To study the relationship between cognitive style and school environment of adolescent girls.

Hypotheses

1. There is no significant correlation between cognitive style and school environment of
adolescent boys.

2. There is no significant correlation between cognitive style and school environment of
adolescent girls.

Delimitations of the Study

1. The study was delimited to Govt. Model Schools of Chandigarh only.
2. Only students of IX class were taken.

Sample

In present study, the sample was chosen from the students studying in the Government

Model Schools of Chandigarh. The sample consists of 200 students studying in IX class drawn
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from Government Model Schools of Chandigarh. The four schools have been selected randomly

out of Government Model Schools, Chandigarh. Then groups of 50 students, 25 boys and 25 girls

selected from these four model schools.

Tools Used

For the collection of data, a number of techniques may be employed, such as observation,

interview, questionnaire, rating scales. For the present study the questionnaire technique has

been adopted. A questionnaire is an instrument consists of long list of questions used to collect

various types of data or to get any particular information.

For the present study following standardized tools were used. These are:

1. Cognitive Style Inventory by Dr. Parveen Jha, 2010.
2. School Environment Inventory by Dr. K.S. Mishra, 2002.

Data Collection

For collecting the data, investigator went to the Principals of Government Model schools

and got permission to collect the data. The investigator has given the instructions to the students

as mentioned in the manuals of the inventories. The investigator clearly told the students that this

data collection will be used only for the purpose of research work so that they can answer

honestly. Firstly, the cognitive style inventory was given to the students and instructions were

read out to the students. The investigator cleared all the queries and doubts of the students. Then

the second inventory was given to the students and response sheets of these collected orderly.

Descriptive Statistics

Descriptive statistics refers to those statistical techniques which are used to condense,
summarize and describe the general nature of the quantitative data, for the purpose of converting
a mass numerical data into a mathematical computation that may be more readily comprehended
and discussed. The techniques of descriptive statistics, i.e., Mean, Median, Standard Deviation,
Skewness, Kurtosis and Pearson’s product moment  coefficient of correlation have been used in
the present study.

Table 1:  Frequency Distribution Showing Cognitive Style Scores of Total Sample

Class Interval Mid Point Frequency 

100-110 105 7 

110-120 115 24 

120-130 125 21 

130-140 135 32 

140-150 145 45 

150-160 155 41 

160-170 165 20 

170-180 175 5 

180-190 185 0 

190-200 195 5 

TOTAL  200 
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Table 2: Table Showing Mean, Median, Standard Deviation, Skewness and Kurtosis of Cognitive Style
Scores of Total Sample

N Mean Median S.D. Skewness Kurtosis 

200 142.86 143 19.168  0 .160  0 .147 

Figure 1: Frequency Polygon Showing Frequency Distribution of Scores of Cognitive Style of Total Sample

Table 1 shows the mean, median, standard deviation, skewness and kurtosis of cognitive

style scores of total sample. The mean is 142.86; median is 143 which are close to each other.

This shows that the scores are close to normal distribution. Same can be seen from the frequency

polygon. Skewness and Kurtosis values are .160 and .147 respectively. The positive value of

skewness shows that the polygon is positively skewed and the value of Kurtosis is less than .263

which shows that the curve is leptokurtic.

Table3: Frequency Distribution Showing School Environment Scores of Total Sample

CLASS INTERVAL MID POINT FREQUENCY 

140-150 145 12 

150-160 155 22 

160-170 165 29 

170-180 175 33 

180-190 185 40 

190-200 195 29 

200-210 205 16 

210-220 215 10 

220-230 225 4 

230-240 235 3 

240-250 245 2 

TOTAL  200 
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Table 4: Table Showing Mean, Median, Standard Deviation, Skewness and Kurtosis of School Environment

Scores of Total Sample

N MEAN MEDIAN S.D. SKEWNESS KURTOSIS 

200 182.12 180 20.96 .374 .083 

Figure 2: Frequency Polygon Showing Frequency Distribution of Scores of School Environment of Total

Sample

Table 4 shows the mean, median, standard deviation, skewness and kurtosis of school

environment scores of total sample. The mean is 182.12; median is 180 which are close to each

other. This shows that the scores are close to normal distribution. Same can be seen from the

frequency polygon. Skewness and Kurtosis values are .374 and .083 respectively. The positive

value of skewness scores that the polygon is positively skewed and the value of Kurtosis is less

than .263 which shows that the curve is leptokurtic.

Interpretation and Discussion

To test the hypotheses, Pearson’s Correlation Coefficient was computed and entered in

table 5 and 6 respectively.

Hypothesis-I

There is no significant correlation between cognitive style and school environment of

adolescent boys.
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Table 5: Table Showing Coefficient of Correlation of Cognitive Style and School Environment of Adolescent

Boys

 N MEAN MEDIAN S.D. r Level of 

Significance 

COGNITIVE STYLE 100 140.12 139.50 20.05  

0.220* 

 

Significant at 0.05 

level 
SCHOOL 

ENVIRONMENT 

100 184.47 183 21.88 

 
Table 5 shows the value of calculated coefficient of correlation between cognitive style and

school environment of adolescent boys and that is 0.220 which is greater than the table value of

0.195 at0.05 level of significance and lower than 0.254 at 0.01 level of significance. It shows that

the value of calculated coefficient of correlation is significant at 0.05 levels. So it can be said that

there is significant and positive correlation between the cognitive style and school environment

of adolescent boys. Hence the hypothesis that there is no significant correlation between

the cognitive style and school environment of adolescent boys is not accepted.

Hypothesis-II

There is no significant correlation between cognitive style and school environment of

adolescent girls.

Table 6: Table Showing Coefficient of Correlation of Cognitive Style and School Environment of Adolescent

Girls

VARIABLES N MEAN MEDIAN S.D. r Level of Significance 

COGNITIVE 

STYLE 

100 145.61 148 17.91  

0.212* 

 

Significant at 0.05 level 

SCHOOL 

ENVIRONMENT 

100 179.7 181 19.847 

Table 6 shows the value of calculated coefficient of correlation between cognitive style and

school environment of adolescent girls and that is 0.212 which is greater than the table value of

0.195 at 0.05 level of significance and lower than 0.254 at 0.01 level of significance. It shows

that the value of calculated coefficient of correlation is significant at 0.05 level. So it can be said

that there is significant correlation between the cognitive style and school environment of adolescent

girls. Hence the hypothesis that there is no significant correlation between the cognitive

style and school environment of adolescent girls is not accepted.

Findings

After calculating the Pearson’s Product Moment coefficient of correlation for the hypotheses

it is found that Hypothesis-I states that there is no significant correlation between

cognitive style and school environment of adolescent boys is not accepted. Hence, the

present study shows that cognitive style has significant relationship with school environment of

adolescent boys.

Hypothesis-II states that there is no significant correlation between cognitive
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style and school environment of adolescent girls is not accepted. The present study

shows that cognitive style has significant relationship with school environment of adolescent

girls.

Educational Implications

The study has following educational implications:

• The present study is helpful to the school authorities in the way that they may do efforts to
create healthy and congenial environment in the schools so that cognitive ability of the
students can be developed as relationship is found between cognitive style and school
environment.

• The result may be useful to the school administration to understand the fact that by providing
congenial environment in the school, the feeling of insecurity and lack of confidence in
adolescents can be removed.

References

Abdollahpour, M.A., Kadivar,P., Abdollahi, M.H. (2006). Cognitive Styles, Cognitive and Meta-Cognitive

Strategies with Academic Achievement. Psychological Research, 8(3& 4), 21-25.

Allison, C.W., and Hayes, J. (1996). The Cognitive Style Index: A Measure of Intuition Analysis for

Organizational Research. Journal of Management Studies,33(1), 119-135.

Alomyan, H. (2004). Exploration of Institutional Strategies and Individual Differences within the context of

Web-Based Learning. International Education Journal, 4 (4), 86-91.

Best, J.W. and Kahn, J.V. (2008). Research in Education. 10th Edition. University of Illinois. Chicago.

Daniels, H.L. (1996). Interaction of Cognitive Style and Learner Control of Presentation mode in a

Hypermedia Environment retrieved on January 22, 2014 from http://scholar.lib.vt.edu/these/public/

et-3132141279612241etd.pdf

 Dorsy and Welsh. (2000). A Safe School Climate: A systematic approach and the School Counselor

retrieved on November 22, 2013 from www.schoolcounselor.org

Graff, M. (2003). Individual Differences in Sense of Classroom Community in a Blended Learning

Environment. Journal of Educational Media. 28 (2-3).

http://www.elsinnet.org.uk/research/mgg_files/edmedia.pdf retrieved on January 15, 2014

Jena, P.C. (2013). Cognitive Styles of Rural Senior Secondary School Students in Relation to their Gender

and Stream. International Journal of Education and Psychological Research.  2(1).

Jha, P.K. (2010). Manual for Cognitive Style Inventory. Agra: National Psychological Corporation.

Liu, M. (1998). A Study of Engaging High-School Students as Multimedia Designers in a Cognitive

Apprenticeship-Style Learning Environment. Pergamon: Computers in Human Behavior. Great Britain:

Elsevier Science Ltd. 14(3)

Russo, P. (2001). Interaction between Cognitive style and School Environment: Consequences on Self-

Evaluated Anxiety and Depression. International Journal of Neuroscience. 110(1-2), 79-90.

Stroud, J.G. and Loertscher, D.V. (1978).” School Media Center Services: The View from Both Sides of the

Desk,” International Journal of Instructional Media 6,13–21.

Sweeney, J. (1988). Tips for Improving School Climate. Amlington, CA: American Association of School

Administrators.



Dr. Balwinder Kaur & Madhu Sharma 77

77

Tamir, P. (1977). The Relationship among Cognitive Preference, School Environment, Teachers’ Curricular

Bias, Curriculum, and Subject Matter. American Educational Research General. Retieved on March

13, 2014 from http://aer.sagepub.com/content/12/3/235.abstract

Taneja,R.R. (1989). Anmol’s Dictionary of Education. New Delhi: Anmol Publications.

Thapa, A. Cohen, Jonathan. Higgins-D’Alessandro and Guffey, Shawn. (2012). School Climate Research

Summary.

Thomas, P.R. and Mckay, J.B. (2010). Cognitive styles and instructional design in university learning.

Learning and Individual Differences. 20. 197-202.



78 Occupational Self Efficacy of Teacher Educators in Relation to their Teacher Values

78

Occupational Self Efficacy of Teacher Educators in

Relation to their Teacher Values

Dr. Jagminder Kaur* & Gurjeet Kaur**

ABSTRACT

The present study was conducted on 200 teacher educators of Government aided colleges and Self-

financed colleges to investigate the Occupational Self Efficacy of teacher educators in relation to

their teacher values. Occupational Self Efficacy scale (OSE) by Sanjyot Pethe & Sushama Chaudhari

& Upinder Dhar (2006) and Teacher Values Inventory by Dr. Harbhajan L.Singh & S.P. Ahluwalia

(1994) was used to collect data. Mean scores, standard deviation, t-ratio and Product moment revealed

that (i) No significant correlation exists between the Occupational Self Efficacy and Teacher Values of

Teacher Educators. (ii) No significant difference exists in Occupational Self Efficacy of teacher

educators with respect to their gender but significant difference exists in the Occupational Self Efficacy

of teacher educators with respect to their type of institution. (iii) No significant difference exists with

regard to theoretical values, social values, political values and religious values but significant

difference exists with regard to economic values and aesthetic values of male and female teacher

educators.(iv)No significant difference exists with regard to theoretical values, economic values,

social values, aesthetic values, political values and religious values of teacher educators of Government

Aided Colleges and Self-Financed Colleges.

Key Words: Occupational Self Efficacy, Teacher Values, Teacher Educators

Introduction

Occupational Self Efficacy

Occupational self efficacy is the extent to which one judges oneself able to do the tasks

inherent in a given career or vocational pursuit. Occupational self efficacy has been defined as

the belief in ability and competence to perform in an occupation.

Bandura (1997) opined that occupational self efficacy should not be confused with general

self efficacy beliefs being a domain specific self efficacy. Specific self efficacy measures are

more effective in predicting what people will do in specific circumstances than trait conception

of self efficacy.
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Teachers’ occupational self efficacy has been defined as a teacher’s judgment of his or her

capabilities to bring about desired outcomes of student engagement and learning, even among

those students who may be less motivated.

Raju and Samiullah (2012) studied the Occupational Self Efficacy and the academic

performance of B.Ed. trainees concluded that gender had no significant impact on Occupational

Self Efficacy.

Teacher Values

Values of teachers influence the values of new generation. The teachers having different

socio-cultural environment in their schools may have different levels of values. It is the teacher

communities who mould the future of the society. Teachers are the section of the society who can

influence the future generation towards a positive healthy value base. A teacher can easily inculcate

values if he has professionalism and love towards his profession and children. Love is the eternal

value through which a real teacher can inculcate other values of life among children. There is no

need of prescribing any method to teach values for a devoted teacher who loves his pupils.

Thus, teacher values are the various values possessed by teachers which determine the

success of teacher in teaching and to inculcate values among their students.

Prasad and Lalitha (2010) studied the value orientation among university B.Ed. students

and found that B.Ed. students have given highest preference to family security followed by

national security and to comfortable living.

Need of the Study

The teacher is the assets of incalculable values for our country. Teachers are the torch-

bearers in creating social cohesion, nation integration and a learning society. For the qualitative

improvement of education there is need for efficient teachers who have sufficient level of self

efficacy to lead the society from the cult of ignorance to the path of enrichment of values.

Teachers with high level of self efficacy and values can possibly accept the challenges and

inculcate values.

After reviewing the literature related to the selected variables, it has been found that a little

work has been done in these areas and no study was found which had taken Occupational Self

Efficacy of Teacher Values together, there is ample scope to explore this field, so the investigator

decided to study this problem.

Objectives of the Study

1. To study the relationship between Occupational Self Efficacy and Teacher Values of Teacher

Educators of Government Aided Colleges and Self -Financed Colleges.

2. To compare the mean scores of Occupational Self Efficacy of Teacher Educators with

respect to their Gender and type of Institution.

3. To compare the mean scores of Teacher Value of Teacher Educators with respect to their

Gender.

4. To compare the mean score of Teacher Value with respect to their type of Institution.
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Hypotheses

1. There is no significant relationship between Occupational Self Efficacy and Teacher Values

of Teacher Educators of Government Aided Colleges and Self Financed Colleges.

2. There is no significant difference in the mean scores of Occupational Self Efficacy of

Teacher Educators With respect to their Gender and type of Institution.

3. There is no significant difference in the mean scores of Teacher Values of Teacher Educators

with respect to their Gender.

4. There is no significant difference in the mean scores of Teacher Values of Teacher Educators

with respect to their Type of Institution.

Method

Descriptive method has been used to investigate the Occupational Self Efficacy of Teacher

Educators in relation to Teacher Values.

Sample

200 teacher educators from Government Aided and Self financed Colleges of Education

has been taken.

Tools and Techniques Used

1. Occupational Self Efficacy Scale (OSE) by Sanjyot Pethe & Sushama Chaudhari &Upinder

Dhar (2006).

2. Teacher Value Inventory by Dr.Harbhajan L.Singh and Dr.S.P.Aluwalia (1994).

Statistical Techniques

Mean, Standard Déviation, t-ratio and  Product Moment Method were used as statistical

techniques.

Analysis and Interpretation

Table 1: Correlation between Occupational Self Efficacy and Teacher values of teacher educators of

Government Aided Colleges and Self Financed Colleges

Teacher Values Government Aided Colleges Self Financed Colleges 

Female Male Female                        Male 

Theoretical value 0.04 0.024 0.018                           0.19 

Economic value 0.10 0.006 0.13                            0.15 

Aesthetic value 0.008 0.078 0.22                            0.37 

Social value 0.23 0.10 0.12                            0.08 

Political value 0.02 0.024 0.12                            0.127 

Religious value 0.31 0.13 0.17                             0.13 

Table 1 shows the co-efficient of correlation of scores of Occupational Self Efficacy and

Teacher Values of Teacher Educators of Government Aided Colleges and Self Financed Colleges

and found that all the coefficients of correlation are positively correlated but not significant.
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Hence hypothesis in this regard is accepted.

Table 2: Mean scores of Occupational Self Efficacy of Teacher Educators with respect to their Gender

and type of institution

Occupational Self Efficacy Mean S.D SED CR 

Male 68.34 8.75 
1.44 1.35 

Female 66.40 10.32 

Government Aided Colleges 70.30 9.65 1.37 4.26** 

Self Financed Colleges 64.59 9.43 

**Significant at 0.01 level

Table2 shows the difference between mean scores of Occupational Self Efficacy of teacher

educators with respect to their Gender and type of institution and found that there is no significant

difference in mean scores of Occupational Self Efficacy of male and female teacher educators

but there is significant difference in the mean scores of Occupational Self Efficacy of teacher

educators of Government Aided Colleges and Self Financed Colleges. Hence hypothesis in this

regard is partially accepted.

Table 3: Mean scores of Teacher Values of Teacher Educators with respect to their Gender

Teacher Values Mean S.D SED CR 

Male Female Male Female 

Theoretical value 89.03 88.71 13.08 12.18 1.99 0.16 

Economic value 87.18 80.25 10.61 11.49 1.69 4.10** 

Aesthetic value 83.84 93.48 10.34 15.01 1.9 5.07** 

Social value 90.01 92.61 13.30 14.06 2.1 1.23 

Political value 84.51 80.78 16.28 11.93 2.36 1.58 

Religious value 87.70 89.80 12.28 12.58 1.92 1.09 

Table3 shows the difference between mean scores of Teacher Values of male and female

teacher educators and found that the teacher values of male and female teacher educators do

not significant with regard to theoretical values, social values, political values and religious values

and they differ significantly at economic value and aesthetic value. Hence hypothesis in this

regard is partially accepted.

Table 4: Mean scores of Teacher Values of Teacher Educators with respect to their Type of Institution

 

Teacher Values 

Mean S.D  

SED 

 

CR Government 

Aided Colleges 

Self 

Financed 

Colleges 

Government 

Aided 

Colleges 

Self 

Financed 

Colleges 

Theoretical value 89.62 88.23 12.66 12.27 1.79 0.78 

Economic value 83.29 80.81 10.75 12.19 1.63 1.52 

Aesthetic value 91.48 90.12 13.73 15.01 2.04 0.66 

Social value 93.32 90.82 13.80 13.87 1.98 1.26 

Political value 81.31 82.26 11.62 14.57 1.86 0.51 

Religious value 88.81 89.47 14.02 11.36 1.86 0.35 
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Table 4 shows the difference between mean scores of the Teacher Values of teacher

educators of Government Aided Colleges and self Financed Colleges and found that the teacher

values of teacher educators of aided and self financed colleges do not differ significantly. Hence

hypothesis in this regard is accepted.

Conclusions

1. No significant correlation exists between Occupational Self Efficacy and Teacher Values

of Teacher Educators of Government Aided Colleges and SelfFinanced Colleges.

2. No significant difference exists in the mean scores of Occupational Self Efficacy of male

and female teacher educators but significant difference exists in the mean scores of

Government Aided Colleges and SelfFinanced Colleges.

3. No significant difference exists in the mean scores of Teacher Values of teacher educators

with respect to theoretical values, social values, political values and religious values but

significant difference exists in economic values, aesthetic values of male and female teacher

educators.

4. No Significant difference exists with regard to theoretical values, economic values, social

values, aesthetic values, religious values and political values of teacher educators of

Government Aided Colleges and Self-Financed Colleges.

Educational Implications

Any research work in the field of education can be considered effective only when the fund

of knowledge generated through it, can be applied to improve the existing practices of education.

Findings of the present study reveal some important educational implications for teacher educators,

teacher training institution, educational thinkers, policy makers and the society as a whole.

The results of our study are helpful to guide the teacher educators for developing occupational

self efficacy and values of the profession adopted by them. The findings of the study are that the

gender creates no affect on Occupational Self Efficacy. Every institution must provide a supportive

climate to their teachers and teachers must be made aware of their personal skills so that it will

maximize their opportunities to improve their efficacy irrespective of their gender. High efficacious

teachers are the need of today. Therefore the attempts should also be made to develop the

occupational self efficacy among the teacher educators, student teachers as well. So that they

may work with confidence at every step of their professional life. The teachers should be screened

time to time for their level of occupational self efficacy and if needed counselling services must

be provided to strengthen their beliefs. Training should be provided to teacher educators of Self

Financed Colleges through seminars, conferences, faculty exchange programme, and extension

lectures from experienced faculty of Government Aided Colleges.

Teacher exists in the pivotal position of teaching learning process. A teacher with more

occupational self efficacy and Teacher Values can establish an environment of motivation where

the students learn itself. By developing values among our teachers we will enable them to tackle

the problems of value erosion in our society. An efficient teacher having rich values is in position

to inculcate values among students by using effective methods of teaching. But a teacher can
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inculcate values among students only if he himself is an embodiment of values. The findings of

the study is that the male teacher educators have more economic values than female teacher

educators and females have more aesthetic values than male teacher educators. So aesthetic

sense should be developed in males also. So, efforts should be made to inculcate all type of

values in teacher educators irrespective of their Gender.
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Self-Concept of Adolescents in Relation to

Home Environment

Dr. Babita Arora*

ABSTRACT

In the present study an attempt is made to study self-concept of adolescents in relation to home

environment. Different schools of district of Punjab i.e. Ludhiana were taken as same. For the present

study, 200 students has been taken (100 boys and 100 girls) from government schools.The data was

collected with the help of  tools i.e. Self-Concept Scale (SCS) by Dr Raj Kumar Saraswat (1971) and

Home Environment Inventory (HEI) by Drkaruna Shankar Mishra (1983).Coefficient of correlation

technique was used to find the relationship of self-concept and home environment.Significant

relationship was found  between home environment and temperamental, educational and moral

dimensions of Self-Concept whereas  not significant relationship between home environment and

physical, social and intellectual dimensions of self-concept.

Keywords: Secondary School Students, Self-Concept, Home Environment

Introduction

Education is a process through all round development of the child. It helps the child to

develop his hidden qualities. Man has attained refinement through the process of education. He

develops according to environment in which he lives and becomes what he is by socialization and

it is virtue of this that he is believed to be superior to animals. Over the years, a growing interest

has been manifested in the concept of Self-Concept. Today the capacity of the individual to

interest effective with his environment is of primary importance. The emphasis placed on

interpersonal relationship in various work environments is itself a reflection of Self-Concept.

Self-Concept

The capacity of an individual to adjust his thinking of new requirements is characterized by

Self-Concept. Self-Concept is a part of total self. Hence it becomes essential to know what self.

Self-Concept is affected by home environment, school environment, society etc. Out of this

family circle that newly born infant undergoes the process of socialization. It is a small group
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consisting ordinarily of father, mother and children. The childlearns from the behavior of his

family members i.e. parents, relatives and friends. It is the family environment which forms his

good habits.

Allport (1961) Self-Concept is something of which we are immediately aware we think the

warm, central, private region of our life.

Chaplin in Dictionary of Psychology (1968) Self-Concept is the individual evaluation of

himself or the appraisal of the self by the individual himself.

Gorden and George (1968) Self is not a thing, it is a complex process. It includes perceiving,

thinking, planning, evaluating choosing etc.

Their operationally defined structure was under:-

1. Physical-Individuals’ view of their body, health, physical appearance and strength.

2. Social-Individual’s sense of worth in social interactions.

3. Temperamental-Individuals view of their prevailing emotional state or predominance

of a particular kind of emotional reaction.

4.  Educational-Individual’s view of themselves in reaction to school, teachers and

extracurricular activities.

5. Moral-Individual’s estimation of their moral worth: right and wrong activities.

6. Intellectual-Individuals’ awareness of their intelligence and capacity of problem solving

and judgments.

Home Environment

Home is the oldest human group. It influences individual in shaping his attitudes and behaviour

pattern. Home is the cradle of all civic virtues and nursery of all democratic values. All the

physical, mental, emotional and cultural development of individual takes place in the home. It is

only institution which is essential for child rearing and development. Home is protected relationship

between parents and children in an accepted socialsetting.

According to Stephens (1958) “A child lying in favorable environment for a long time becomes

bright, while on the other hand if a child lives in an unfavorable environment he falls behind the

national norms.”

Tiwari, Morbhatt and Kumar (1981) Family environment is most important socializing agent

that influences the child’s life.

The word Home presents a beautiful picture in our minds imagination. Home Environment

refers to the climate prevailing in the home. Which varies from culture to culture society to

society and family to family. The term “home” with its special connotations of warmth safety

and emotional dependence has no exact equivalent in any other language. The foundation of

individual’s up bringing is the home, it is here that the child’s best moral qualities are formed

developed.

Home is a place where we get satisfaction and security and we forget all type of worries

and hurries of physical world. In home environment we feel special bond which gives us the

feeling of security, oneness, love and attention that’s why home may be defined as protected

relationship between parents and children in an accepted social setting.
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According to Webster (1961) Home is the abiding of the affection especially domestic

affection it is social unit or centre formed by the family living together.

Coleman (1973) lightly pointed out that the family carries the responsibility for welfare of its

member from cradle to grave.

According to Stephens (1958) a child lying in favorable environment for a long time becomes

bright, while on the other hand if a child lives in an unfavorable environment he falls behind the

national norms.

Review of Related Literature

Jayswal (1972) Found that students with positiveself concept are in better in academics

than students with a negative Self-Concept.

Hess, Connie (1981) Found that a negative Self-Concept amongst with regards to expressing

themselves visually.

Nelson (1984) investigated that cohesion well-organized families oriented towards recreational

and religious pursuits tented to promote student’s peer and scholastic Self-Concept, whereas

highly conflicted and controlling.

Anshu (1988) found that family climate affects home adjustment, school adjustment and

emotional maturity of adolescents.

Chaudhary and Kaur (1993) found that impact of home environment on moral values of

children and concluded that the child home environment have positive impact on his moral values.

Significance of the Study

Self-Concept is the dominant element in the personality pattern. Concepts are the vehicle

of our symbolic behaviour. Difficulty may also arise due to unmatching of self-concept with

environmental conditions like home environment and social conditions, with which one has to

deal throughout his life. The development of right type is very important if individual is to be well

adjusted personality and socially.

As the self-concept, an important aspect of our personality needs special attention, especially

at adolescent stage, as it is the most critical phase in an individual’s life. On the other hand it is

very important on the part of educational institutions to know about the child. His capacities,

interests, attitude, habits, modes of behaviour, his adjustment with his family, friends, school,

society and home environment at large.

The child finds much to learn in the behavior of his family member, parents, relatives and

friends. He imitates them in their mannerisms, behaviour, clichés etc. He tries to such activities

which result in punishment or which are considered bad in the family environment which forms

his good habits and it is in the family that he acquires criminal tendencies. Social intelligence can

also related with the home environment because family is pivotal unit of society which plays an

important role in the development of person.

Hence, in the light of above discussion and seeing the importance of self-concept the

investigator has planned to undertake the present study, concerning self-concept of adolescents

in relation to home environment.
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Statement of the Problem

Self-Concept of Adolescents in Relation to Home Environment

Objective of the Study

1. To study the relationship between self-concept and home environment.

Hypothesis

1. There will be significant relationship between self-concept and home environment of

adolescent boys and girls school students.

Sample

For the present study, 200 students has been taken (100 boys and 100 girls) from Government

secondary schools of Ludhiana district were selected.

Tools Used

The following tools were used for the collection of data:

1.  Self-Concept Scale (SCS) by Dr Raj Kumar Saraswat (1971).

2.  Home Environment Inventory (HEI) by Drkaruna Shankar Mishra(1983).

Procedure

Both psychometric measures were administered to 200 students (100 boys and 100 girls)

from governmentsecondary schools. Test was administered by the investigator in individual as

well as in group situation. For these tests,students from different schools were selected randomly.

Students available at the time when investigator visited the school, were taken as sample.

Instructions were given to the students collectively and they were told that their results will be

kept confidential. Scoring was done with the help of the test manual.

Result and Interpretation

To investigate the significance of relationship between self-concept and home environment,

Pearson’s Product-Moment Correlation ‘r’ was employed.

Table 1: Showing the Coefficient of Correlation between self-concept and home environment of 200

students Dimension wise

Variable 
Coefficient of 

Corelation 
Level of Significance 

Physical and Home environment  r =-0.019 Not significant at 0.5 level 

Social and Home environment r =-0.066 Not significant at 0.5 level 

Temperamental and Home environment  r =0.148 Significant at 0.5 level 

Educational and Home environment r =0.147 Significant at 0.5 level 

Moral and Home environment r =0.159 Significant at 0.5 level 

Intellectual and Home environment r = -0.076 Not significant at 0.5 level 
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Table 1 revealed that the value of ‘r’ for three dimensions of self-concept i.e. physical,social

and intellectual are   -0.019, -0.066 and -0.076 respectively came out to be negative. Out of the

six dimensions of self-concept, the relationship of home environment of students with three

dimensions of self-concept i.e. physical,social and intellectual are not significant.

Howeversignificant relationship was found between temperamental, educational and

moraldimensions of self-concept and home environment of students. Hence hypothesis stated

that there will be significant relationship between self-concept and home environment   of adolescent

boys and girls school students is accepted on three dimensions and rejected on three dimensions.

Conclusions

The purpose of the present study was to see the relationship between the dimension of self-

concept and home environment of government school students of Ludhiana District .It was

found that there existssignificant relationship between self-concept and home environment on

temperamental, educational and moral dimensions andself-concept and home environment has

no significant relationship was found on physical, social and intellectual dimensions of self-concept

and home environment.

Educational Implications

The present study reveals that few dimensions of self-concept significantly affects the

home environment of students. So, the present study will help the parents, teachers and counselor

in various ways: The dimensions of Home Environment like Control, Protectiveness, Punishment,

and Permissiveness etc. need to be studied carefully to learn the role of home environment. This

study will act as a guide for parents.The study will also help the school personnel and counselors

in analyzing the self-concept of the students from the point of view of their home-environment or

child-rearing practices.

References

Allport, G.W. (1961). Pattern and Growth in Personality, Halt RinchartWinskin, Inc, 110-138.

Anshu (1988). Level of Aspiration, Achievement, Motivation and Adjustment of Adolescents Effect of

Family Climate. Indian Educational Review.

Chaplin, J.P. (1968).Dictionary of Psychology, (First edition) Dell Publishing co.444.

Chaudhary and kaur (1993). Impact of Home Environment on Moral Values of Children, Praachi Journal

of Psycho-Cultural Dimensions, 91(3), 39-43.

Coleman, J.C. (1973). Psychology and Effective Behavior,DBT Sons Co. Pvt Ltd.

Gorden, C. and George, K.J. (1968).The Self in School Interaction,New York: John Wiley and Sons Inc., 473.

Hess, C. (1981). Hand Writing Self Confidence Visual   Expression   Art Education, National Art Education

Association. Vol ,34, No. 2,18-19.

Jyaswal, V.K.(1972). A Study of Self-Concept in Relation to Age and Sex Difference. M.Ed Dissertation,

Himachal Pradesh University.

Nelson(1984) The Relationship Between Self-Concept and Satisfaction. Journal of Community.

Saraswat,R. K. (1971). Self Concept Questionnaire Scale. Department of Education, Psychology, New

Delhi-110016.



Dr. Babita Arora 89

89

Stephans (1958). Effect of Family Environment on Study Habits of Students of Secondary Schools of

Chandigarh.M.Ed Dissertation, Panjab University, Chandigarh.

Tiwari, G. Morbhatt K. and Kumar, R. (1981). Family Background Intellectual Ability and Academic

Achievement.Asian Journal of Psychology and Education, 7(2),  12-15.

Webster, A. M. (1961).Webster New Collegiate Dictionary,  London: G. Bell and Sons.



90 Home Environment and Academic Achievement of Senior Secondary School Students

90

Home Environment and Academic Achievement of
Senior Secondary School Students

Dr. Manoj K. Bukkel*

ABSTRACT

The study revealed that the home has a great influence on the student’s psychological, emotional,

social, moral, spiritual development, personality traits, behaviour patterns, economic state and

scholastic academic achievement.The descriptive survey method has been used and 60 students selected

randomly from two Senior Secondary Schools located in Safidon city of Jind District of Haryana. It is

revealed that there is no significant difference between the boys and girls on Home Environment and

its dimensions and there is no significant difference between the boys and girls Secondary School

students on Home Environment with reference to high and low academic achievement. This study has

various educational implications for parents, teachers, administrative, policy makers, curriculum

farmworkers etc.

Key Words: Home Environment, Academic Achievement

Introduction

Today’s modern society expects everyone to be a high achiever the key criteria to judge

one’s true potentialities and capabilities are perhaps scholastic/academic achievement. Academic

achievement has become an index of child’s future. The academic achievement is a function of

cognitive and non-cognitive aspects of personality and is the resultant of various factors like

personal, social, economical and other environmental factors. The behaviour of each child is

influenced by his environment. Environment means the ready surroundings in which an individual

lives and it is closely related to nature. It is everything that makes up surroundings and affects

our ability to live on earth. No one can live without proper environment. It includes all living and

non-living things which is associated with nature, co-operates with each other and share common

things between all living and non-living things on this earth.

It covers physical surroundings that is common to all including air, space, water, land, plants

and wild life. It is a form of thinking that we have to learn for our present habits of thought and

actions. The environment may affect all the aspects of life. It includes learning in the field as

well as in the class room.
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Home Environment

According to Johnson and Medinnus (1969) the psychological atmosphere of a home

may fall into any of the four quadrants each of which represents one of the four general

combinations: acceptance autonomy, acceptance control, rejection-autonomy and rejection-

control.Home is the first and the most significant place for the development. It provides not only

the heredity transmission of basic potentials for the development of the child but also the favourable

environment in terms of interpersonal relationship and cultural pattern.

A home is the place where you live and feel welcome. It is the place you look forward to

going to at the end of the day. It is always a place where you feel safe and comfortable. Conversely

just because a place is yours or because your family lives there does not necessarily make a

place a home.

“A home is where you live your life”

“East or the west ‘Home’ is the Best”

“Home is whereyour heart will be there”

“Mother is the ideal teachers and informal education given by home is most effective

and natural.”- Froebel.

It is a false notion among most parents that by providing a child with a fully furnished
separate room and arranging some tuition for him, their duty to help children in their studies
isover. Studies show that successful children have parents who create and maintain family routines.
Parental acceptance and encouragment are positively related with school success and competence
(Lakshmi and Arora, 2006).

According to a study by the Haward Family Research Project, parental expectations for

their children school success can lead to a higher degree of achievement. The parental child

relationship is a crucial home factor that influences the students’ learning outcomes or academic

achievement.

Relationship between Home Environment and Academic Achievement

The need of hour is to concentrate on the reasons which are responsible for the high and

low academic achievement of the students in relation to home environment. Thus it would be

useful to conduct an insight to understand the effect of home environment on academic

achievement.

Reviewed researchers claimed that there is a lot of importance of the home environment of

family on students’ academic performance. The home has a great influence on the student’s

psychological, emotional, social and economic state.Atkinson and Feather (1966) examined that

children from favourable home environments tends to have a high need for achievement can be

traced to childhood training techniques in which successful parents are known to provide

independent training which is likely to foster high achievement. Srivastava (1995) suggested

several aspects of parental behaviours like love, discipline and dominance which had a positive

effect on the pupil’s academic achievement whereas rejection and punishment had a negative

effect on the pupil’s academic achievement. It is suggested that high achievers often described

their parents as understanding approving trusting, affectionate, encouraging and not over strict.
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Conversely under achievers described their parents as very strict and demanding in disciplinary

techniques.

Justification of the Study

The justification of a research project lies on its contribution to society for its welfare. The

study provided information for parent educators and school administrators to reflect upon various

facts that help students in achieving their academic goals. This study provided a valuable reference

for other schools to reflect upon the home environment as it affect the academic performance of

student in senior secondary schools. It was also discovered that poor school facilities, large class

size, inappropriate school location and poor school plant planning negatively affectedstudents’

academic performance.Recommendations were made to address the use of school learning

facilities, classroom, population, school location and proper school plant planning.

Same as, home is said to be the first school of the child where he starts his learning. It is
home environment which shapes his childhood and makes him ready for the school. It is itself a
socio-economic unit it has its own cultural set up and norms of behaviour. In the modern society
the key criteria to judge ones potentials and capabilities is academic achievement and it is the
faith that only when a child’s academic achievement is best then he can get success in all parts
of his life. It is the home environment which affects the most to the academic performance.
Home environment definitely influences the study habits and academic achievement of a child. It
is a well-known fact that family member’sbehaviour and their involvement affect a
student’sacademic achievement. His achievement is measurably depending upon the study setting
and good home environment. Therefore, the researcher having keen interest in finding the effect
of home environment and the academic achievement of senior secondary school students.

Objectives of the Study

1. To study the significant difference between the boys and girls on Home Environment and
its dimensions.

2. To study the difference between the boys and girls Secondary School students on Home
Environment with reference to high and low academic achievement.

Hypotheses of the Study

1. There is significant difference between the boys and girls on Home Environment and its
dimensions.

2. There is significant difference between the boys and girls secondary school students on
Home Environment with reference to high and low academic achievement.

Research Method

The descriptive Survey Method was used for is suited for the investigation of the conditions
and primarily concerned with the relationship existing variables.

Population and Sample

The investigator has taken randomly a sample of 60 students from two Senior Secondary
Schools located in Safidon city of Jind District of Haryana. Total sample was selected from the
schools namely Kali Ram D.A.V. Public School and Government Senior Secondary School.
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Tool Used

The present study investigated using the following tool to collect the required data:

Home Environment Inventory (HEI) developed by Dr. K.S. Mishra &Vibha.This inventory

consists of ten dimensions: Control, Protectiveness, Punishment, Conformity, Social Isolation

Reward, Deprivation of Privileges, Nurturance, Rejection and Permissiveness.

Statistical Techniques Used

Mean, S.D., and‘t’-test is used for data analysis and interpretation.

Analysis and Interpretation of Data

In this part the interpretation of the data provides the distinctive preview of relationship of

home environment and academic achievements of boys and girls of Senior Secondary School

students.

Table 1: Significant difference between the mean scores of boys and girls on Home Environment and its

dimensions

Sr. 

No. 

Dimensions of HE Groups Mean SD t-

ratio 

Level of 

Significance 

1. Control Girls 30 

Boys 30 

19.66 

19.4 

3.98 

3.02 

0.20  

 

 

 

 

 

 

 

 

NS 

2. Protectiveness Girls 30 

Boys 30 

21.43 

20.8 

4.13 

2.79 

0.50 

3. Punishment Girls 30 

Boys 30 

21 

20.3 

4.30 

3.88 

0.19 

4. Conformity Girls 30 

Boys 30 

20.63 

21.06 

4.52 

2.92 

0.31 

5. Social Isolation Girls 30 

Boys 30 

20.2 

16.83 

5.41 

5.20 

1.75 

6. Reward Girls 30 

Boys 30 

21 

20.83 

4.41 

3.67 

0.11 

7. Deprivation of Privileges Girls 30 

Boys 30 

19.83 

16.63 

5.72 

5.75 

1.53 

8. Nurturance Girls 30 

Boys 30 

20.9 

19.33 

3.51 

4.12 

1.12 

9. Rejection Girls 30 

Boys 30 

21.06 

16.76 

6.01 

5.32 

2.08 

10. Permissiveness Girls 30 

Boys 30 

21.26 

19.2 

2.87 

4.27 

1.83 

 It is revealed from the table no.-1, Sr. No.1, that the t-ratio came out from the above two

groups is 0.20, which is not significant at .01 level of significance. This means that there is

significant difference between boys and girls students on home environment and its first dimension

‘Control’. Therefore, the hypothesis 1 states there is significant difference between the boys and

girls on home environment and its dimension ‘Control’ is rejected.

Again table-1, Sr. No. 2, indicates in the t-ratio came out from the above two groups is 0.50,
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which is not significant at .01 level of significance. This means that there is no significant difference

between boys and girls students on home environment and its second dimension ‘Protectiveness’.

Therefore, the hypothesis 1 statesthatthere is significant difference between the boys and girls

on home environment and its dimension ‘Protectiveness’ is rejected.

Again table-1, Sr. No. 3, indicates that the t-ratio came out from the above two groups is

0.19, which is not significant at .01 level of significance. This means that there is no significant

difference between boys and girls students on home environment and itsthird dimension

‘Protectiveness’. Therefore, the hypothesis 1 states that there is significant difference between

the boys and girls on Home Environment and its dimension ‘Punishment’ is rejected.

Again table-1, Sr. No.4, indicates that the t-ratio came out from the above two groups is

0.31, which is not significant at .01 level of significance. This means that there is no significant

difference between boys and girls students on home environment and its fourth dimension

‘Conformity’. Therefore, the hypothesis 1 states that there is significant difference between the

boys and girls on home environment and its dimension ‘Conformity’ is rejected.

Again table-1, Sr. No. 5, indicates that the t-ratio came out from the above two groups is

1.75, which is not significant at .01 level of significance. This means that there is no significant

difference between boys and girls students on home environment and its fifth dimension ‘Social

Isolation’. Therefore, the hypothesis 1 states that there is significant difference between the

boys and girls on home environment and its dimension ‘Social Isolation’ is rejected.

Again table-1,Sr. No. 6, indicates that the t-ratio came out from the above two groups is

0.11, which is not significant at .01 level of significance. This means that there is no significant

difference between boys and girls students on home environment and its sixth dimension ‘Reward’.

Therefore, the hypothesis 1 states that there is significant difference between the boys and girls

on home environment and its dimension ‘Reward’ is rejected.

Again table-1, Sr. No. 7, indicates that the t-ratio came out from the above two groups is 1.53,

which is not significant at .01 level of significance. This means that there is no significant difference

between boys and girls students on home environment and its seventh dimension ‘Deprivation of

Privileges’ Therefore, the hypothesis 1 states that there is significant difference between the boys

and girls on home environment and its dimension ‘Deprivation of Privileges’ is rejected.

Again table-1, Sr. No. 8, indicates that the t-ratio came out from the above two groups is

1.12, which is not significant at .01 level of significance. This means that there is no significant

difference between boys and girls on home environment and its eighth dimension ‘Nurturance’

Therefore, the hypothesis 1states that there is significant difference between the boys and girls

on home environment and its dimension ‘Nurturance’ is rejected.

Again table-1, Sr. No. 9, indicates that the t-ratio came out from the above two groups is

2.08, which is not significant at .01 level of significance. This means that there is no significant

difference between boys and girls students on home environment and its ninth dimension

‘Rejection’. Therefore, the hypothesis 1 states that there is significant difference between the

boys and girls on home environment and its dimension ‘Rejection’ is rejected.

Again table-1, Sr. No. 10, indicates that the t-ratio came out from the above two groups is

1.83, which is not significant at .01 level of significance. This means that there is no significant
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difference between boys and girls students on home environment and its tenth dimension

‘Permissiveness’. Therefore, the hypothesis 1states that there is significant difference between

the boys and girls on home environment and its dimension ‘Permissiveness’ is rejected.

Table 2: Significant difference between the mean scores of boys and girls on Home Environment with

reference to High and Low Academic Achievement

Academic Achievement N Mean SD t-Ratio Level of 

Significance 

High Academic Achievement(Boys) 30 316.3 108.18 
 

0.90 
 

NS 
Low Academic Achievement(Girls) 30 297.42 36.85 

 
It is revealed from the table no. 2 that the t- ratio came out from the above group is 0.90

which is not significant at .01 level of significance. This means that there is no significant difference

between boys and girls students on home environment with reference to high and low academic

achievement. Therefore, the hypothesis 2 states that there is significant difference between the

boys and girls Senior Secondary School Studentson home environment with reference to high

and low academic achievement” is rejected.

Findings

1. It is revealedthat there is no significant difference between boys and girls students on home
environment and its first dimension ‘Control’.

2. It is observed from that there is no significant difference between boys and girls students on
home environment and its second dimension ‘Protectiveness’.

3. It is noticed that there is no significant difference between boys and girls students on home
environment and its third dimension ‘Protectiveness’.

4. It is derived that there is no significant difference between boys and girls students on home
environment and its fourth dimension ‘Conformity’.

5. It is revealed that there is no significant difference between boys and girls students on
home environment and its fifth dimension ‘Social Isolation’.

6. It is found that there is no significant difference between boys and girls students on home
environment and its sixth dimension ‘Reward’.

7. It is revealed that there is no significant difference between boys and girls students on
home environment and its seventh dimension ‘Deprivation of Privileges’.

8. It is found that there is no significant difference between boys and girls on home environment
and its eighth dimension ‘Nurturance’.

9. There is no significant difference between boys and girls students on home environment
and its ninth dimension ‘Rejection’.

10. There is no significant difference between boys and girls students on home environment
and its tenth dimension ‘Permissiveness’.

11. It is revealed that there is no significant difference between boys and girls students on
home environment with reference to high and low academic achievement.

Educational Implications

The study carries and important message to educational thinkers,teachers,psychologists
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and others who are concerned with the sphere of education. Home environment play a vital role

in the students success and unsuccessful. It is suggested that several aspects of parental

behaviours like love, discipline and dominance had a positive effect on the students’ academic

achievement whereas rejected and punishment had a negative effect on the students. So parents

need to know their role in the education of their children so that they don’t put the blame entirely

on teachers when their children don’t perform well in school.
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Moral Values among School Going Rural
Adolescents : An Explorative Study

Dr. Prakash Chandra Jena*

ABSTRACT

It is a descriptive research and survey method has been used. The purpose of present research is to find

out the differences in various dimensions of moral values among school going rural adolescents

studying private and govt. schools.The investigator have selected 200 rural school going adolescents

studying in various private and govt. secondary schools (100 male and 100 female) from ten schools

as sample by using simple random sampling technique. In order to gather information, Moral Values

Scale by Alpana Sen Gupta and Arun Kumar Singh was used and for result analysis t-test was also

applied. The result of the study revealed that there exists a significance differences in various dimensions

of moral values among school going rural adolescents studying private and govt. Schools.

Keywords: Moral Values, Rural Adolescents, Dimensions of Moral Values

Introduction

Education is a process designed to inculcate the knowledge, skills and attitudes necessary

to enable individuals to cope effectively with their environment. Its primary purpose is to foster

and promote the fullest individual self-realization. Education is the harmonious and progressive

development of all the innate powers and faculties of man- physical, intellectual and moral

(Pestalozzi). Moral values are the highest among all natural values.The school and home are

important agents through which the child is able to systematically know, learn, and develop the

moral values. Moral values are the highest among all natural values and can be realized by man.

The Education Commission (1964-66) and the National Policy on Education (NPE-1986) stressed

the importance of value oriented education in our country. The Rama Murthy Committee Report

(1990)recommended that the imparting of value education should be an integral part of the entire

educational process.Science and technology provide us with the capacity to possess systematic

knowledge of natural and human realities and to improve the conditions of our material life.

Certainly the moral values in today’s generation are lacking and generations will be confused

about their ethics. The adolescents are the future of tomorrow so the lack of moral values

especially among this important section of the society is a serious issue. In comparison to past,
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adolescents of today, are becoming more and more disobedient, rigid, impossible, impatient, obstinate

and deliberate. They are approaching towards wrong and their personality is degrading in all the

ways. The school climate is important in creating an environment to develop the character. The

school atmosphere, the personality and behavior of the teachers and the facilities provided in the

campus will have a large say in developing a sense of values. The school assembly, the curricular

and co-curricular activities, the celebration of festivals of all religions, work experience, team

games, subjects, clubs, and social service programs can all help in indicating the values.(Landman,

2005). Values are those standards or codes of conduct, which are conditioned by one’s cultural

tenants, guided by conscience, according to which one is supposed to conduct himself and shape

his life pattern by integrating his beliefs, ideas and attitudes with a view to realize the cherished

ideals and aims or life, (Lalitha, 2001).In this regard education plays a vital role in inculcation

moral values among school going adolescents.

Development of Values through Education

To make the value aspect of our education programmes more prominent, the following

ideas may be incorporated in the educational programmes.

• Developing self-respect, awareness of self-growth, one’s uniqueness, self-confidence.
• Promoting selflessness, cooperative spirit, spirit of sharing.
• Understanding the contribution of home towards the physical, emotional, cultural and

spiritual development of young people.
• Promoting civic scene, awareness of oneself as a member of a community, civic duties.
• Seeking to realize one’s potentialities and talents, disciplined learning in academics,

sports, cultivating the scientific temper.
• Knowing the provision to promote human dignity and justice, patriotism, national integrity,

international understanding.
• Dissemination of cultural heritage.
• Modifying human behaviour through values.
• Promotion of equality and justice for all the citizens.

Objectives of the Study

1. To explore the difference in various dimensions of moral values amongschool going
rural male and female adolescentsstudying in govt. and private schools.

Hypotheses of the Study

1. There exists no significant difference between moral values of school going rural male
and female adolescentsstudying in government schools.

2. There exists no significant difference between moral values school going rural  male
and female adolescentsstudying in private schools.

Methodology

It is a descriptive research and survey method has been used.Allrural secondary school

adolescentsstudying in different schools in Hoshiarpur district of Punjab constitutes the population

for the study.The investigators have selected 200 rural school going adolescents studying in
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various private and govt. secondary schools between the age group of 13-15 years (100 male

and 100 female) from ten schools as sampleby using simple random sampling technique. In order

to gather information, Moral Values Scale by Alpana Sen Gupta and Arun Kumar Singh was

used and for result analysis t-test was also applied.The classification of students as sample is

given below:

Results and Interpretations

Results pertaining to difference in moral values of rural secondary school rural male and

female adolescents studying in government schools

To find out the difference in moral values among secondary school male and female students

studying in government schools t-test was applied and the result is presented in table 1.

Table 1: Difference in moral values of secondary school male and female students studying in government

schools

Variable School Gender N Mean SD SEM Df t-value 

Moral 

Values 

Govt. 

Schools 

Female 50 30.20 2.755 0.390  

98 
 

0.469* 
Male 50 30.44 2.349 0.332 

* Not significant at 0.05 level of confidence

Table 1 depicts that calculated t-value 0.469 which is lower than the table value 1.98at 0.05

level of confidence.  It implies that there is no significant difference in moral values of secondary

school male and female students studying in government secondary schools.The difference in

mean scores of moral values of secondary school male and female students studying in government

schools has been shown graphically below:

Figure 1

Results pertaining to difference in moral values of rural secondary school male and

female adolescents studying in private schools



100 Moral Values among School Going Rural Adolescents : An Explorative Study

100

To find out the difference in moral values of secondary school male and female students studying

in private schools t-test was applied and the result is presented in table 2

Table 2: Difference in moral values of secondary school male and female students studying in private

schools

Variable School Gender N Mean Sd SEM df t-value 

Moral 

Values 

Private 

schools 

Female 50 28.96 4.091 0.578 
 

98 
 

2.337* 
Male 50 26.92 4.624 0.654 

* Significant at 0.05 level of confidence

Table 2 shows that calculated t-value 2.337 which is higher than the table value 1.98 at 0.05

level of confidence.  It implies that there is significant difference between moral values of male

and female students studying in private secondary schools. The difference in mean scores of

moral values of secondary school male and female students studying in private schools has been

shown graphically below:

Figure 2

Results pertaining to difference in various dimensions of moral values among school

going rural male and female adolescents studying in government schools

To find out the difference in various dimensions of moral values among secondary school

male and female students, t-test was applied and the result is presented in table3
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Table 3: Difference in moral values of secondary school male and female students studying in government

schools in relation to dimensions of moral value scale i.e. A=lying,

Variable Dimensions  Gender N Mean SD SEM Df t-value 

 

 

 

Moral 

Values 

Moral values  

 Dimension-A 

Female 50 6.52 1.216 .172  

98 

 

2.210 Male 50 7.02 1.040 .147 

Moral values    

 Dimension-B 

Female 50 7.66 1.002 .142  

98 

 

0.001 Male 50 7.66 .772 .109 

Moral values 

Dimension-C 

Female 50 8.52 .863 .122  

98 

 

0.625 Male 50 8.42 .731 .103 

Moral values 

Dimension-D 

Female 50 7.50 1.249 .177  

98 

 

0.619 Male 50 7.34 1.334 .189 

Table  3 depicts that calculated t value 2.210 which is higher than the table value 1.98

against Dimension- A, 0.001 which is lower than the table value 1.98 against Dimension- B,

0.625 which is lower than the table value 1.98 against Dimension- C and 0.619 which is lower

than the table value 1.98 against Dimension-D at 0.05 level of confidence. Therefore, it implies

that there exists a significant difference in moral values of secondary  school  male and female

students studying in government secondary schools in relation to dimension-A i.e. lying, there is

no significant difference between moral values of male and female students studying in government

secondary schools in relation to dimension-B i.e. Dishonesty,dimension-C i.e. stealing, dimension-

D i.e. cheating.

Results pertaining to difference in various dimensions of moral values among school

going rural male and femaleadolescents studying in private schools

To find out the difference in various dimensions of moral values among secondary school

male and female students studying in private schools, t-test was applied and the result is presented

in table 4

Table 4: Moral values of secondary school male and female students studying in Private schools in

relation to dimensions of moral value

Variable Dimensions Gender N Mean SD SEM df t-value 

 

 

 

Moral 

Values 

Moral values  

Dimension -A 

Female 50 6.30 1.488 .210  

98 

 

1.000 Male 50 6.00 1.512 .214 

Moral values    

Dimension -B 

Female 50 7.28 1.107 .157  

98 

 

0.843 Male 50 7.08 1.259 .178 

Moral values 

Dimension -C 

Female 50 8.30 1.233 .174  

98 

 

2.027 Male 50 7.72 1.604 .227 

Moral values 

Dimension -D 

Female 50 7.08 1.510 .214  

98 

 

2.908 Male 50 6.12 1.780 .252 

Table 4 depicts that calculated t value 1.000 which is lower than the table value 1.98 against

Dimension- A, 0.843 which is lower than the table value 1.98against Dimension-B, 2.027 which

is higher than the table value 1.98 against Dimension-C, and 2.908 which is higher than the table
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value 1.98 against Dimension-D at 0.05 level of confidence. Therefore, it implies that there is no

significant difference between moral values of male and female students studying in private

secondary schools in relation to dimension-A i.e. lying,dimension- B i.e. Dishonesty,where as

there exists a significant difference between moral values of male and female students studying

in private secondary schools in relation to dimension-C i.e. stealingand dimension-D i.e. cheating.

Findings

1. There exists no significant difference between moral values of secondary school male and
female students studying in government schools. It means that male and female students
studying in government secondary schools do not differ significantly in moral values, further
implies that they are having equal level of moral values.

2. There exists a significant difference between moral values of secondary school male and
female students studying in private schools. It means that male and female students studying
in privatesecondary schools differ significantly in moral values, further implies that female
students have higher level of moral values than male students.

3. There exists a significant difference in moral values of secondary  school  male and female
students studying in government secondary schools in relation to dimension-A i.e. lying
whereas there is no significant difference between moral values of male and female students
studying in government secondary schools in relation to dimension-B i.e. Dishonesty,
dimension-C i.e. stealing, dimension-D i.e. cheating.It means that male and female students
studying in government secondary schools differ significantly in dimension-A of moral values
i.e. lying.

4. There is no significant difference between moral values of male and female students studying
in private secondary schools in relation to dimension-A i.e. lying,dimension- B i.e.
Dishonesty,where as there exists a significant difference between moral values of male
and female students studying in private secondary schools in relation to dimension-C i.e.
stealing and dimension-D i.e. cheating.It means that male and female students studying in
government secondary schools differ significantly in dimension-C of moral values i.e. stealing
and dimension-D i.e. cheating.
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A Comparative Study of Healthy Lifestyle between

Adolescent Boys and Girls

Hardeep Kaur Saini*

ABSTRACT

This study was conducted to find out the relation of healthy lifestyle between adolescent boys and

girls. The objective of this study was to observe fitness level with healthy lifestyle of adolescent boys

and girls those who took part in interschool competitions. It was hypothesized that there was no

significant difference in healthy lifestyle of adolescent boys and girls. Fifty Players were selected as

sample for this study from polo ground, Patiala (Punjab) those who do regular training. To check

fitness level of the player’s healthy lifestyle questionnaire was used.  The data was analysed with the

help of‘t’-test. The level of significance was set as 0.05 level of significance. Result of the study depicts

that there is no significance difference between healthy lifestyle of adolescent boys and girls.

Key words: Healthy lifestyle, Adolescent boys, Adolescent girls.

Introduction

When I was 5 years old, my mother always told me that happiness was the key of life.

When I went to school, they asked me what I wanted to be when I grow up. I wrote down

‘Happy’. They told me, we did not understand the meaning and I told them, they didn’t understand

life.                                                                                                        “JOHN LENNON”

Health is the level of functional or metabolic efficiency of a living organism. In humans, it

is the ability of individuals or communities to adapt and self-manage when facing physical, mental

or social challenges.Health as being “a state of complete physical, mental, and social well-being

and not merely the absence of disease or infirmity. Health is “a resource for everyday life, not

the objective of living. Health is a positive concept emphasizing social and personal resources, as

well as physical capacities.There are a lot of types of health issues common with many people

across the globe. Disease is one of the most common. According to GlobalIssues.org,

approximately 36 million people die each year from non-communicable (not contagious) disease

including cardiovascular disease cancer, diabetes, and chronic lung disease.  As for communicable

diseases, both viral and bacterial, AIDS/HIV, tuberculosis, and malaria are the most common
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also causing millions of deaths every year.

The concept of the “health field,” as distinct from medical care, emerged from the Lalonde

report from Canada. The report identified three interdependent fields as key determinants of an

individual’s health. These are:

• Lifestyle: the aggregation of personal decisions (i.e., over which the individual has

control) that can be said to contribute to, or cause, illness or death;

• Environmental: all matters related to health external to the human body and over which

the individual has little or no control;

• Biomedical: all aspects of health, physical and mental, developed within the human

body as influenced by genetic make-up.

A healthy lifestyle leaves you fit, energetic and at reduced risk for disease, based on the

choices you make about your daily habits. Good nutrition, daily exercise and adequate sleep are

the foundations for continuing good health. Managing stress in positive ways, instead of through

smoking or drinking alcohol, reduces wear and tear on your body at the hormonal level. For a

longer and more comfortable life, put together your plan for a healthy lifestyle and live up to it.A

healthy lifestyle is having the right amount of food and exercise, a way of life which must involve

regular exercise where you, as a person, are in complete state of physical, social and mental well

being, whilst having the ability to meet the demand of the environment without undue fatigue.

Adolescence is a transitional stage of physical and psychological humandevelopment that

generally occurs during the period from puberty to  adulthood (age ofmajority). The period of

adolescence is most closely associated with the teenage years, though its physical, psychological

and cultural expressions may begin earlier and end later.

Objective of Study

v Find out significant difference in healthy lifestyle of adolescent boys and girls.

Hypothesis

v There is no significant difference in healthy lifestyle of adolescent boys and girls.

Delimitations

v The subjects for the research were selected from Polo Ground, Patiala (Punjab, India).
v The research was delimited to 50 students (Boys & Girls) who took part in inter school

competition, age ranged between 12 to 16 years.
v The study was delimited to healthy lifestyle questionnaire.

Limitation

v The diet, health habits, style of daily living, socio-economic, cultural, geographical and
educational back ground of the girls is considered as a limitation.

Methods and Procedure

Random sampling technique was used for this research. The population was selected from

Polo Ground, Patiala for this research. Students were selected from classes 6th to 10th. For
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measuring healthy lifestyle of students healthy lifestyle questionnaire was used. After this, a

comparison of healthy lifestyle between girls and boys of adolescent students was measures

with health and fitness Chart and t-test was applied to find the results.

Statistical Procedure

For analysis of the data collected of adolescentboys and girls, Mean and standard Deviation

were computed. For this purpose’s t-test was applied. For testing the hypothesis, the level of

confidence was set to a significance of 0.05 %.

Discussion and Finding

Table: 1 Comparison between adolescent boys and girls.

 Adolescent boys  Adolescent girls    

 Mean S.D Mean S.D M.D t- value 

Healthy Lifestyle 30 3.70 27.33 3.02 2.67 0.18 

Table:  shows a comparison of mean value between adolescent boys and girls. In healthy

lifestyle, mean value of adolescent boys is 30 and adolescent girls is 27.33. After applying t-test,

no significant difference was found  betweenlife style of adolescent boys and girls. The calculated

value of healthy lifestyle (0.18) is less than the table value (1.96), we accept the null hypothesis.

Conclusion

This study shows that there is no difference of healthy lifestyle between adolescent boys

and girls.
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Marketing, An Innovative Approach to Learning and

Teaching : A South Asian Perspective

Dr. Ritu Talwar*

This  edition of “Marketing :what ‘s inside an innovative Approach to learning and teaching:

A South Asian Perspective” provides complete framework for understanding the marketing

concepts, terms, practices in changing business scenario This book is filled with examples from

a deep  wealth of experience in the industry. This makes the book very pragmatic and geared

towards practical application. This is amplified by the numerous case studies and nuggets of

wisdom spread throughout the book.

The book focuses on the major decisions that marketing managers and top management

face in their efforts to harmonize with the organization’s objectives. After providing conceptual

tools and frameworks for analyzing recurring problems in marketing management, authors have

cited cases and examples to illustrate effective marketing principles, strategies, and practices.

Authors developed strategic thinking to the complete spectrum of marketing such as products,

services, persons, places, information etc.

This book is filled with examples from a deep wealth of experience in the industry.

The first Section explains the World of marketing which includes philosophies and need

of marketing

In Section 2 Author explains how to analyze marketing opportunities. I liked their

Consumer decision making process model. It provides a very comprehensive overview of keyword

research as well as a solid introduction to competitive analysis.

Product decisions is discussed in Part 3explaining PLC and NPD Service marketing along

with GAP model is well explained and then section  4 talks about distribution channels, and a

considerable section is dedicated to managing channels, strategies and S. CM along with green

concept.

IMC is the focus of chapter 5, with some solid tips on the how’s and whys. Author describes

sales promotion and role in changing market scenario.

The next two sections talk about the Pricing decisions and Pricing during difficult Economic

Times. It is explained well with the help of case study: Modernization of Fair Price shops. A case

of Gujarat. The importance of technologies CRM, Social media, mobile technology is highlighted
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with examples. It discusses social media in detail.

Section 8 talks about an often overlooked but very valuable aspect marketing: Bottom of

Pyramid (B.O.P). Authors have highlighted features of Bop and potential of business in

BOP.Strategies of Marketing to BOP is discussed.

The book focuses on various ideas and causes; ethics and Csr, different types of consumer

and business markets, Green marketing, rural marketing, social media marketing. The book deals

with both aspects of profit and nonprofit organizations,  domestic and foreign companies,

manufacturing and intermediary businesses; and low- and high-tech industries by citing details

of ecommerce and B2B markets,  segments for government and private companies, Strategies

for dealing in competition for market leaders and challengers etc. It introduces new perspectives

on successful strategic market planning, and presents additional citation of creative, market-

focused, and customer-driven action as companies are experiencing. Also, there are elaborate

discussions on importance of digital media and its inevitable role in marketing in the current

scenario. It has comprehensive and balanced Coverage. The authors cover all the topics that an

informed marketing manager needs to understand, execute strategic, tactical, and administrative

marketing., capabilities, and resources with marketplace needs and opportunities as explained

elaborately  in chapters like Developing Pricing strategies, Managing Channel conflicts, Analyzing

competition, identifying markets and segmenting it  etc.

In this book of Marketing the authors presents many of the distinguishing features of the

global as well as local contexts. Itprovides in length and breadth for exposing first time learners of

Marketing Management. There are exhibits in the boxes these boxes provide vivid illustrations of

chapter concepts citing various examples and giving updated information. Product shots are given

which focuses on a variety of products, services, and markets like rural markets, Indian markets

and other markets etc. Also, there are many illustrations in the form of ads or product shots.

Important terms are explained at the corner of pages with red which helps in quick review.

The book is useful for marketers, students, teachers, consultants across the globe.

The framework of each chapter includes

1) Short-cases highlighting innovative, insightful marketing accomplishments by leading

organizations.

2) Asection of Exercise on Applications Exercise, Ethics exercise, Marketing plan exercise.

3) Practical questions in the form of review.

4) Key terms of each chapter.

6) Marketing cases with detailed analysis

This book is written keeping in mind south Asian countries. The book is a blend of marketing

theory, cases and practical problems. The book has highlights of Indian companies’ examples

like Himalaya, Big Bazaar, Cry Bajaj, Britannia, Arvind eye etc which makes it more interesting

for students and marketers. The book is easy to understand. The utility of the book can be

increased further by adding test questions in the form of MCQ and short type at the end of

chapter. Also Question Papers of previous years will further increase the utility of book. Overall

this book is a great attempt to explain marketing concepts to all.
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